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ABSTRACT:

Higher education serves as a nation’s repository of culture, a catalyst for societal transformation, an engine for economic growth, and a
platform for achieving collective aspirations. Globally, the current higher education reform agenda emphasizes: (a) expanding
enrollment and diversifying institutions, (b) addressing fiscal constraints such as overcrowding, underpaid faculty, and inadequate
infrastructure, (c) increasing market orientation and employability of graduates, (d) enhancing accountability among stakeholders, and

(e) improving quality and efficiency in higher education, with a focus on global rankings and mandatory accreditations.

India is not exempt from these challenges. Against this backdrop, the present study examines the relationship between rural and urban
teacher educators in colleges of education in Mysore district, focusing on organizational culture and total quality management (TQM).
Employing a descriptive survey method and differential statistical analysis, the study reveals significant differences in job satisfaction,
intrinsic job aspects, and TQM scores among teacher educators in rural and urban settings. These findings underscore the importance of

tailored strategies to enhance the quality and effectiveness of teacher education in diverse contexts.
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INTRODUCTION

Quality has been the goal of an eternal quest through the corridors of human history. It has been the driving force for all
human endeavors. Quality is the inspiration for transcendence from mundane to the higher realms of life. It is the source of craving
behind the unfolding human civilization through ages immemorial. Yet it has successfully eluded the dragnet of definitions proving the
inadequacy of human intelligence. Quality stares at you. You recognize it. But you cannot define it. Any length of description of the
anatomical details of fragrant and beautiful flowers, petals, colour shape size, fragrance softness, all put together falls short of
conveying its beauty fully. It is perceived and recognized. It is best left to the admirer to perceive and appreciate. For quality lies in the
perception of the consumer. What is great for one may not be good enough for another.

In the words of Jeffrey Worthington For quality, what I find useful now is to consider it in 4 aspects.
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» Fitness for use — does the product/service have the features my customers need? And when trying to delight the customers, does
the product/service provide additional features not requested but make it better for them?

» Freedom from defect — does the product/service continue to work in terms of reliability in a reasonable time frame? What if it has
everything | want but just doesn’t work?

» Customer service — the people aspect (applicable to hard products as well as the information world) Did | enjoy my personal
contact with the organization providing the quality product/service?

» Efficiency — for the manufacturer perspective, can | build or provide the product/service at a reasonable cost to make a profit?

STATEMENT OF THE PROBLEM

“A Study on Total Quality Management of Colleges of Education In Relation To Teachers Job Satisfaction of Mysore District”
SIGNIFICANCE OF THE STUDY

In the Educational system primary customers are students. So total quality management provide good quality services to
students and professors. In recent times especially engineering , Medical and other higher level education aspirants are giving
importance to quality of the educational institutes which include infrastructure of the college, teaching staff. Total quality of
management of the college, scope for improvement in college and other areas, which are not primarily affect students, but they affect
student’s future when scientifically observed keenly.
The significance of the study is concentrating on the admission procedure adopted by the particular college indicators the seriousness
to the problem of carelessness mentality. The importance given to quality management of the college and providing quality education
depending on both admission and teaching quality faculties , whether college conducts classes according to time table of not, teaching
methods , teaching aids , importance given to examination, how college conducts examinations, how college promotes students, what
kind of library they are having, how do they maintain library, what is the attitude of college towards professors, other facilities like

laboratory etc. these lay significant role in determining the total quality management of colleges.

LITERATURE REVIEW: ENHANCING EDUCATIONAL LEARNING THROUGH TQM PRINCIPLES

The implementation of Total Quality Management (TQM) principles in education has been a focal point of research, emphasizing its
potential to enhance learning outcomes. However, significant gaps remain, particularly regarding the integration of cooperative learning

processes into TQM frameworks.

Akbari Seyed (2012): Organizational Culture’s Positive Impact on TQM Variables

Akbari Seyed investigated the relationship between organizational culture and TQM using stepwise regression. The results
demonstrated that organizational culture variables positively and significantly affect TQM implementation. This study provided

empirical evidence for the critical role of culture in achieving quality improvements.

Ghaith & Azzam (2013): Recommendations for Enhancing Organizational Culture

Ghaith M. and Azzam A. conducted a study on organizational culture and its impact on TQM. They recommended increasing attention
to improving the dimensions of organizational culture to support TQM practices. Their findings emphasized that a strong and

supportive culture enhances the availability and effectiveness of TQM dimensions in institutions.

Suryadi et al. (2018): TQM in Educational Institutions
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Suryadi and colleagues highlighted the importance of aligning TQM practices with institutional goals to improve educational outcomes.
The study emphasized a framework combining leadership, staff training, and stakeholder engagement to drive quality improvements in

schools and colleges.

Kumar et al. (2019): Integrating TOM with Pedagogical Practices
Kumar et al. explored the integration of TQM with innovative pedagogical practices such as cooperative and experiential learning.
Their findings suggested that embedding TQM principles in classroom instruction enhances student engagement and learning
effectiveness.

Singh et al. (2020): Quality Assurance through TQM

Singh and colleagues examined the role of TQM in ensuring quality assurance in Indian universities. They highlighted the challenges of
resource constraints and resistance to change but noted that systematic implementation of TQM practices led to better accountability

and improved student satisfaction.

Hussain et al. (2021): The Role of Leadership in TQM Implementation

Hussain et al. focused on the role of leadership in implementing TQM in educational institutions. Their study revealed that visionary
leadership is a critical factor in fostering a culture of quality, motivating staff, and aligning institutional objectives with TQM

principles.

Rahman & Shaikh (2021): Digital Transformation and TQM in Education

Rahman and Shaikh explored the intersection of digital transformation and TQM practices. The study highlighted the adoption of

technology-enabled tools, such as learning management systems (LMS), to support continuous improvement in education delivery.

OBJECTIVES OF THE STUDY

+ To study the relationship between rural and urban teacher educators of colleges of education with respect to organizational
culture and its dimensions
+ To study the relationship between rural and urban teacher educators of colleges of education with respect to total quality

management and its dimensions

DESIGN OF THE STUDY

Descriptive survey method is found to be more suitable for this type of research work. It describes and interprets what is (Best

and Khan). Therefore the researcher used descriptive survey method for the present study.
VARIABLES OF THE STUDY

e Total quality management
e Job satisfaction

e  Colleges of education(rural, urban)

HYPOTHESES OF THE STUDY
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Hypothesis: There is no significant difference between rural and urban teacher educators of colleges of education with respect to their

job satisfaction and its dimensions

HYPOTHESIS: There is no significant difference between rural and urban teacher educators of colleges of education with respect to

total quality management and its dimensions

POPULATION AND SAMPLE

The population of the present study is all the teacher educators working in colleges of education in the academic year
2013-14. Sample of the study is taken from colleges of education in Mysore District based on random sampling technique 1
Government, 2 aided and 9 unaided colleges of education were selected from the 12 colleges 100 teachers are selected as sample of the

study.

TOOLS USED
Tools used for the study
- Survey instrument to measure total quality management in Education- by — Boastingly 1992.
- The Job satisfaction scale has been developed in (1993) by Meera Dixit
PROCEDURE OF DATA COLLECTION

The researcher personally visited 12 Colleges of educationin Mysore District and administered the survey instrument to
measure TQM in Education and Job satisfaction scale with instructions. Using these two scales researcher collected the data from 100

teacher educators of Colleges of education in MYSORE District.

STATISTICAL TECHNIQUE USED
The following statistical technique was used for analyzing the data as per the objectives of the study stated earlier.
1) Differential analysis

Table: 1 Results of t test between rural and urban teacher educators of colleges of education with respect to their job satisfaction scores

and its dimensions

Variables Rural Urban t-value p-value Signi.
n Mean SD n Mean SD

Job satisfaction 33 | 206.45 15.85 67 228.06 17.28 -6.0361 0.00001 S

Intrinsic aspects of job | 33 | 27.58 3.05 67 29.60 2.66 -3.4035 0.00101 S

Salary, promotional 33 | 28.09 5.78 67 33.30 4.00 -5.2588 0.00001 S

avenues and services

conditions

Physical facilities 33 | 36.00 4.55 67 39.84 3.66 -4.5423 0.00001 S

Institutional plans and 33 | 24.06 2.68 67 26.85 2.70 -4.8660 0.00001 S

policies

Satisfaction with 33 | 24.45 2.87 67 26.31 2.73 -3.1499 0.00221 S

authorities

Satisfaction with social | 33 | 20.18 2.59 67 21.60 2.70 -2.4952 0.01431 S

status and family

welfare

Rapport with students 33 | 25.33 3.02 67 27.61 2.19 -4.2972 0.00001 S
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Relationship with co- ‘ 33 ‘ 20.76 ’ 1.79 ‘ 67 ‘ 22.96 ’ 2.08 ’ -5.1872 ’ 0.00001 ‘ S ‘

workers

From the results of the table, it is observed that following

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to job satisfaction scores (t=-6.0361,
p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and alternative hypothesis is accepted. It means that,
the teacher educators of rural and urban Colleges of educationhave different job satisfaction scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
intrinsic aspects of job scores (t=-3.4035, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and
alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of educationhave different
intrinsic aspects of job scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
salary, promotional avenues and services conditions scores (t=-5.2588, p<0.05) at 5% level of significance. Hence, the null
hypothesis is rejected and alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of
educationhave different salary, promotional avenues and services conditions scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
physical facilities scores (t=-4.5423, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and alternative
hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of educationhave different physical
facilities scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
institutional plans and policies scores (t=-4.8660, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and
alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of educationhave different
institutional plans and policies scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
satisfaction with authorities scores (t=-3.1499, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and
alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of educationhave different
satisfaction with authorities scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
satisfaction with social and family welfare status scores (t=-2.4952, p<0.05) at 5% level of significance. Hence, the null
hypothesis is rejected and alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of
educationhave different satisfaction with social status scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
rapport with students scores (t=-4.2972, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and alternative
hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of educationhave different rapport with
students scores.

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of job satisfaction i.e.
relationship with co-workers scores (t=-5.1872, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and
alternative hypothesis is accepted. It means that, the teacher educators of rural and urban Colleges of educationhave different

relationship with co-workers scores. The mean scores of job satisfaction are also presented in the following figure.
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Figure:4.7 Comparison of teachers of rural and urban B. Ed colleges with
respect to their job satisfaction scores
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Table: 2 Results of t test between rural and urban teacher educators of Colleges of education with respect to

management scores and its dimensions

their total quality

Variables Rural Urban t-value p-value Signi.
n Mean SD n Mean SD

Total quality 33 | 123.27 6.10 67 132.16 10.94 -4.3426 0.00001 S

management

Constancy of purpose 33 10.82 1.78 67 12.00 1.97 -2.9119 0.00441 S

Adopt a new philosophy | 33 11.42 1.56 67 11.99 1.87 -1.4850 0.1408 NS

Cease dependency on 33 7.70 1.21 67 8.51 1.27 -3.0430 0.00301 S

inspection

Involve everyone inthe | 33 8.24 1.54 67 8.19 1.23 0.1695 0.8657 NS

transformation

Improve constantly 33 11.48 1.72 67 12.40 1.64 -2.5897 0.0111 S

Institute on the job 33 8.36 1.25 67 9.93 1.59 -4.9434 0.00001 S

training

Institute leadership 33 8.85 1.00 67 9.28 1.32 -1.6656 0.0990 NS

Drive out fear 33 5.21 2.34 67 6.13 2.45 -1.7960 0.0756 NS

Break down barriers 33 7.94 2.01 67 7.93 1.58 0.0380 0.9697 NS

between departments

Eliminate slogans 33 3.85 2.11 67 4.40 2.26 -1.1777 0.2418 NS
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Eliminate quotas 33 10.06 1.12 67 9.87 1.52 0.6554 0.5137 NS
Abolish annual ratings 33 10.58 1.80 67 11.55 1.38 -2.9931 0.0035 S
Education and self- 33 10.09 1.88 67 10.61 1.35 -1.5901 0.1150 NS
improvement

Long-term relationships | 33 8.67 1.69 67 9.37 1.48 -2.1452 0.0344 S

From the results of the above table, it is observed that following

e  Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to total quality management scores (t=-
4.3426, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected and alternative hypothesis is accepted. It means
that, the Teacher educators of rural and urban Colleges of educationhave different total quality management scores.

e Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of total quality
management i.e. constancy of purpose scores (t=-2.9119, p<0.05) at 5% level of significance. Hence, the null hypothesis is
rejected and alternative hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of educationhave
different constancy of purpose scores.

e Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. adopt a new philosophy scores (t=-1.4850, p>0.05) at 5% level of significance. Hence, the null hypothesis is
accepted and alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of educationhave
similar adopt a new philosophy scores.

e Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of total quality
management i.e. cease dependency on inspection scores (t=-3.0430, p<0.05) at 5% level of significance. Hence, the null
hypothesis is rejected and alternative hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of
educationhave different cease dependency on inspection scores.

e Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. involve everyone in the transformation scores (t=-0.1695, p>0.05) at 5% level of significance. Hence, the null
hypothesis is accepted and alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of
educationhave similar involve everyone in the transformation scores.

e Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of total quality
management i.e. improve constantly scores (t=-2.5897, p<0.05) at 5% level of significance. Hence, the null hypothesis is rejected
and alternative hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of educationhave different
improve constantly scores.

e Teacher educators rural and urban Colleges of educationof Colleges of educationdiffer significantly with respect to dimension of
total quality management i.e. institute on the job training scores (t=-4.9434, p<0.05) at 5% level of significance. Hence, the null
hypothesis is rejected and alternative hypothesis is accepted. It means that, the male and female teacher educators of Colleges of
educationhave different institute on the job training scores.

e Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. institute leadership scores (t=-1.6656, p>0.05) at 5% level of significance. Hence, the null hypothesis is accepted
and alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of educationhave similar

institute leadership scores.
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Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. drive out fear scores (t=-1.7960, p>0.05) at 5% level of significance. Hence, the null hypothesis is accepted and
alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of educationhave similar drive
out fear scores.

Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. break down barriers between departments scores (t=0.0380, p<0.05) at 5% level of significance. Hence, the null
hypothesis is accepted and alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of
educationhave similar break down barriers between departments scores.

Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. eliminate slogans scores (t=-1.1777, p>0.05) at 5% level of significance. Hence, the null hypothesis is accepted
and alternative hypothesis is rejected. It means that, the teacher educators of rural and urban Colleges of educationhave different
break eliminate slogans scores.

Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. eliminate quotas scores (t=0.6554, p>0.05) at 5% level of significance. Hence, the null hypothesis is accepted and
alternative hypothesis is rejected. It means that, the teacher educators of rural and urban Colleges of educationhave similar break
eliminate quotas scores

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of total quality
management i.e. abolish annual ratings scores (t=-2.9931, p<0.05) at 5% level of significance. Hence, the null hypothesis is
rejected and alternative hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of educationhave
different break abolish annual ratings scores

Teacher educators of rural and urban Colleges of educationdo not differ significantly with respect to dimension of total quality
management i.e. education and self-improvement scores (t=-1.5901, p>0.05) at 5% level of significance. Hence, the null
hypothesis is accepted and alternative hypothesis is rejected. It means that, the Teacher educators of rural and urban Colleges of
educationhave similar education and self-improvement scores

Teacher educators of rural and urban Colleges of educationdiffer significantly with respect to dimension of total quality
management i.e. long-term relationships scores (t=-2.1452, p<0.05) at 5% level of significance. Hence, the null hypothesis is
rejected and alternative hypothesis is accepted. It means that, the Teacher educators of rural and urban Colleges of educationhave

different long-term relationships scores. The mean scores of total quality management are also presented in the following figure.

Figure:4.8 Comparison of teachers of rural and urban B. Ed colleges with
respect to their total quality management scores
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e Teacher educators of rural and urban Colleges of educationhave different job satisfaction scores.

e Teacher educators of rural and urban Colleges of educationhave different intrinsic aspects of job scores.

e The teacher educators of rural and urban Colleges of educationhave different salary, promotional avenues and services
conditions scores.

e Teacher educators of rural and urban Colleges of educationhave different physical facilities scores.

e The teacher educators of rural and urban Colleges of educationhave different institutional plans and policies scores.

e Teacher educators of rural and urban Colleges of educationhave different satisfaction with authorities scores.

e Teacher educators of rural and urban Colleges of educationhave different satisfaction with social status scores.

e  The teacher educators of rural and urban Colleges of education have different rapport with students scores.

e  Teacher educators of rural and urban Colleges of educationhave different relationship with co-workers scores.

e The Teacher educators of rural and urban Colleges of education have different total quality management scores.

e  Teacher educators of rural and urban Colleges of education have different constancy of purpose scores.

e  Teacher educators of rural and urban Colleges of education have similar adopt a new philosophy scores.

e Teacher educators of rural and urban Colleges of education have different cease dependency on inspection scores.

e  Teacher educators of rural and urban Colleges of education have different improve constantly scores.

e Male and female teacher educators of Colleges of education have different institute on the job training scores.

e Teacher educators of rural and urban Colleges of education have different break abolish annual ratings scores

e Teacher educators of rural and urban Colleges of education have different long-term relationships scores.
DISCUSSION AND CONCLUSION

The main concept of the study is throwing light on Total Quality Management of B.Ed colleges. It is important because Female
teacher educators of Colleges of education have higher total quality management scores as compared to male. The study on TQM also
found out that Female teacher of Colleges of education have higher long term relationship scores as compared to male. The study also
focuses that male and female teachers of Colleges of education have different education and self improvement scores. Therefore it is

said that the Institutions who follow the Total quality Management will run smoothly without any hindrance.

Total quality Management concept is applied to all types of management. Full and consolidated salaried teachers of Colleges of
educationhave similar TQM scores. Urban teachers of Colleges of educationhave higher job satisfaction scores as compared to rural
colleges. Therefore we can say institutions of unaided teachers of Colleges of educationand Rural teachers of degree colleges should

also have similar job satisfaction.
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