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Abstract: This study is concerned with an analysis of the teaching of Literature in English in Cameroon, within a 

context of the contextualization of the English language in Cameroonian contemporary creative writings, especially 

those used in secondary education. The purpose is to bring out teachers views and teaching techniques when faced with 

socio-cultural aspects in the Literature read in class. The theoretical framework used is mainly based on approaches in 

second language acquisition, especially Giles Accommodation Model and Andersen’s Nativization Theory, as well as 

Burke’s Sociological Criticism in Literature. This theoretical framework is rendered practical with the use of 

questionnaires addressed to teachers, with emphasis on the methods used and the end-results. From the data collected, 

classroom practices reveal difficulties for both teachers and students at the linguistic and cultural levels when reading 

Literature in English in class. Teachers therefore have to develop a socio-cultural competence so as to tackle 

contextualized elements with ease.  
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INTRODUCTION 

With the spread of English out of the British Isles, the language has undergone several modifications to fit 

the new contexts of its use with all their specificities. Such linguistic changes have long been acknowledged at the 

spoken level in Cameroon, a number of works based on media production (radio and television broadcasts especially) 

attesting to this fact. (See for example Kouega 1999, Anchimbe 2006, Mforteh 2007). The written medium is also more 

and more affected by this dynamism in language use. A cause of this phenomenon can be traced in the impact the 

spoken medium has on the written one, and more to that, the influence of the user’s living environment. There is 

therefore an effort made by users to reconcile their cultural and ideological backgrounds with the language they use, 

language being viewed as “a purely human and non-instinctive method of communicating ideas, emotions and desires 

by means of voluntary produced symbols.” (Sapir 1921: 8)1, and culture being a system of shared beliefs, values, 

customs, behaviours and artefacts that members of a society use to cope with their world and with one another, and 

that are transmitted from generation to generation through learning (Claude Levi-Strauss (1960). 

It is within a linguistic and cultural mosaic that the English language is used in Cameroon. Some major 

issues to be considered in this research are the nature and extent of the process of contextualisation of the English 

language in Cameroon, and the impact of cultural features on the use of the English language. The term 

                                                           
1 Sapir will add that ‘‘Language is primarily a cultural or social product and must be understood as such.’’, in ‘‘The Status of Linguistics as a 

Science’’, Language,Volume 5, N° 4, December 1929, p.214. 
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contextualization is understood in this work with reference to the “nativization process” of the New Englishes described 

by Schneider (2007). He describes the process which the English language takes to become a New English in five 

different stages: the foundation stage, the exonormative stabilisation stage, the nativisation stage, the endonormative 

stage, and the differentiation stage (Schneider 2007). This is the stage at which Cameroon English is at the time this 

research is going on, we believe. 

Research has been carried out on a “Cameroon English”, for example, Sala (2003, 2009), Kouega (2006), 

Anchimbe (2006), and Ngefac (2005, 2008). However, there seems to be no official recognition of this variety of 

English. In the meantime, several calls for concern have been made as regards the standard of English of Anglophone 

speakers in Cameroon today: Atechi (2008), Belibi (2013). There is said to be a “grammar problem” (Ayafor 2015) in 

the competency of Anglophone Cameroonians. Thus, a question arises: Is the grammar problem that has long been 

decried a result of the non-mastery of standard British norms or is it a manifestation of “Cameroonianisms” 

(Mbangwana and Sala 2009) in people’s speech and writing? When the teaching of literature is concerned, teachers 

have a problem: the use of English in some of their texts is in conformity with the cultural realities of Cameroon but 

go against the norms of Standard British English, as far as grammar and syntax are concerned. Are they to bring out 

the differences between these usages and SBE usage in the given circumstances? If so, what if the realities being 

described or narrated are not found in Britain and so have no equivalents in that native language? All this constitute a  

problem for the teaching of literature in English in Cameroon today and guiding questions for the research. 

 

BACKGROUND TO THE STUDY 
 It is useful to set the present study within the general socio-historical happenings that can help circumscribe 

it. In this light, the linguistic and cultural backgrounds are considered, as well as an overview of Cameroon creative 

works in English. 

 

Linguistic Background 
 In the view of Ferdinand de Saussure (1959), language is “a system of signs”. It is looked at as a symbolic 

communication system, made up of a set of rules for generating speech. These rules are learned and not biologically 

inherited. 

 The linguistic map of Cameroon is a peculiar one in Africa,2 and in the world as a whole. This is due to the 

fact that on this single soil, various languages are attested. These are: two official languages, French and English; over 

220 national languages which are the mother tongues of the native tribes that make up the country; hybrid varieties like 

Cameroon Pidgin English and Camfranglais. The multilingual situation of Cameroon is rendered more peculiar through 

the presence of three of the four major language families of Africa. In effect, the Afro-Asiatic and Nilo-Saharan 

varieties are commonly used in the north of the country, and the Niger-Congo variety is spoken in the southern regions. 

There also exists a number of languages of wider communication, among which Fulfulde, Ewondo, Basa’a, Duala, 

Hausa, Wandala, Kanuri, and Arab Choa. Cameroon Pidgin English, French and English are also considered languages 

of wider communication. These are languages that significantly serve intra- and inter-ethnic communication needs. It 

is also worthy of note that Camfranglais is an urban language which has recently developed among youths and has 

been named that way, probably because it is mixture of Cameroonian ethnic languages, French and English, and was 

first used by Francophone youths in the country. 

 It is within this linguistic mosaic that the English language is used in Cameroon. Following the Kachruvian 

classification, British Cameroon retains English as the prior language for education and other communicative purposes. 

However, for the French part of the country, the language rather exhibits the status of a foreign language. Yet, English 

benefits from an official status for all Cameroonians and the national impetus for bilingualism adds to this fact. It is 

within this frame of multilingualism and official bilingualism and the actual development of non-native varieties of 

English that our study inserts itself. 

 

Literature in English in Cameroon 

Modern Anglophone Cameroon literature emanates from an environment full of socio-historical and socio-

economic happenings.  With periods ranging from the end of the colonial period to contemporary days, the texts seem 

to have as central concern social ills, with marginalization and the contrast between tradition and modernity being 

salient themes, making the works a response to the political, social, and economic climate dominant at that time. The 

writer’s literary style and preferred genre seem to be highly determined by the taste of their home audience.  

Butake and Lyonga (1980) posit that, for a long period of time, Cameroon Literature in English was 

“belatedly only in the bud, still experimental in the main”. The early advocates of this Literature were Bernard Fonlon, 

                                                           
2 Eberhard, D., Simons, G; and Fennig, C. (Eds), 2022, ‘‘Languages of Cameroon’’, Ethnologue: Languages of the World, 25th Edition, 

Dallas, Texas: SIL international. http://www.ethnologue.com 
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through the medium ABBIA, Bole Butake with The MOULD, and conscious classroom teachers. Before 1960, apart 

from Sankie Maimo's  I am Vindicated (1958), published by the Ibadan University press, “nothing significant has been 

published, although Fonlon  was writing some poetry back in 1951, and Vincent Tchami was writing short stories 

which were broadcasted over Radio Nigeria. The only repute writings in English was that of Mbella Sonne Dipoko, for 

his novels A few Nights and Days (1966) and Because of Women (1968). Later, his poetry published as Black and White 

in Love (1972) will have a great echo. Butake will say that this lack of publication might have been resulting from a 

difficult socio-political environment where one was striving for one’s life and censure of writing was dominant.  Fonlon 

will rather say that the Anglophone subsystem of education did not encourage such creative writings and it rather 

produced more engineers, doctors, and people of the sort, while the Francophone part of the country has made great 

strides.  

The three literary genres of literature are greatly present in Cameroon literature. Some prominent novelists 

like Kenjo Njumbam, Linus T. Asong of blessed memory, Charles Alobwede d’Epie, John Nkemngong Nkengasong, 

just to name a few; playwrights like Anne Tanyi Tang, Bate Besong, Bole Butake, Hansel Ndumbe Eyoh and Victor 

Etame Musinga also all of blessed memory have filled the Cameroonian stage.   Finally, poets like Buma Kor, Joyce 

Ashu Tangtang, Ernest Veyu and Beatrice Fri Bime have contributed greatly to the literature in English in Cameroon. 

Cameroon’s new literary generation is also on the verge, with writers such as Howard Meh-Buh Maximus, 

Louisa Lum, Nkiacha Atemnkeng, Nelson Kamkuimo, Monique Kwachou, Dzekashu MacViban, Nana Nkweti. 

Multiculturalism is a key feature in these Literatures. In ‘The English Language, Culture and 

Interculturality in Cameroon: A linguistic Analysis of Linus T. Asong’s A Crown of Thorns’, Ayafor (2021) is 

concerned with how Cameroon culture and interculturality manifest through language, as reflected in literature.  She 

provides an analysis of major language aspects to conclude that the use of language in such new writings is a 

consequence of ecological, cultural, and overall indigenous marks that help build a Cameroonianism cultural identity.  

 

Literature Teaching in Cameroon 

Views on Literature teaching in Cameroon are multiple. They vary from aspects related to the prescribed 

books or the methodology used to teach. Njipendi (2018) investigates literature thematic in high school and how the 

new textbooks contribute to an emerging Cameroon. He makes it clear that the new education policies in Cameroon 

have considerably reduced the number of books used to teach Literature in high school.  In effect, it has dropped from 

11 textbooks to only 6 on new curricula.  

Njipendi (ibid) notes that the official booklist does not provide African books for the second cycle (Lower 

and Upper Sicth classes). Students at that level are thus having no African literature to explore. This can be object to 

questioning as to know if the thematic elaborated on African literature are less worthy than those in other literatures. 

Djockoua (2014) suggests a comparative approach, that is engaging the learner in critical debates makes 

him/her discover that he/she is able to give his/her own interpretations that can confirm or contradict other critics’ 

views on the texts. In other words, the reception of literature is conditioned by the way the reader or learner feels 

involved through his/her experiences, culture, and interpretations of the literary text.  

Ngeh (2015) examines the trends in the teaching of poetry in Anglophone Cameroon. He identifies three 

phases in the development of poetry in Anglophone Cameroon: the adopt, the adapt and adept phases. Early phases in 

the development of Anglophone Cameroon poetry started with the adopt phase, which is one that encourages the 

imitation of Western poets. In their style, they followed European models.  Everything coming from Europe being 

looked up to. In the adapt phase, writers continued with European style of writing, but address African concerns, with 

an extensive use of mythological issues and allusions to African culture. In the final phase, the adept phase, the judo-

Christian mythology is considered as a fundamental element in poetry composition. Many meanings are now attached 

to poems both at the social, political and moral dimensions.   Ngeh (ibid.) suggests that in the teaching of Anglophone 

Cameroonian poetry, which is part of African poetry, the teacher should take into consideration the various phases that 

characterized the evolution and development of this poetry.  

 

Theoretical Premises 
Some theories and approaches that inform our inquiry, either from a methodological or a theoretical point 

of view, are considered. Andersen’s Nativization Model, Giles’ Accommodation Theory in Second Language 

Acquisition, Jakobson’s Theory of Communication, and Sociological Criticism in Literary Analysis are the theories 

deemed appropriate for this research.  

 

 Andersen’s Nativization Model 
This model was devised in the 1980s, building on another model brought about by another researcher named 

Schumann (1960). Nativization consists in a language growth independent of the norms of the second language, while 

de-nativization is the opposite process, i.e., a movement from mother tongue towards the norms of the second language. 
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What is of interest in this model is the recognition of the fact that in the process of learning a language, learners tend 

to “fossilize”, i.e., to incorporate forms from their mother tongues which are not considered correct in the L2 and to 

allow these deviations stay as acceptable . This shows that at some point, the input from the target language is 

sometimes not sufficient for proper learning, so there is the need to consider the influence of the learner’s first language 

and native environment, as these play a great role in any second language learning. This is precisely the case as far as 

English is concerned in our present context of study.  

 

Giles’ Accommodation Theory 

This theory, devised by Giles still in the 1980s, considers the “intergroup uses of language in multilingual 

communities” (Ellis: 1985:55). The primary dimension considered by Giles is placing emphasis on how language use 

can reflect “social and psychological attitudes in inter-ethnic communication” (Ellis ibid).  

           Giles brings in the issue of “ethnic speech markers” referring to linguistic features that mark the in-group 

membership of the speaker. These “ethnic speech markers” can be used in two different ways: 

 “Upward convergence”, calling for an attenuation of in-group speech markers. This process involves a positive 

regard towards the outgroup community; 

 “Downward convergence”, encompassing an accentuation of in-group speech markers, with an unfavourable 

perception of the outgroup speech. 

    

Sociological Criticism in Literary Analysis 

Sociological Criticism is a theory in literary analysis that is directed towards the understanding of literature 

in its larger social context. This form of literary criticism was introduced by Kenneth Burke, a 20th century literary and 

critical theorist, whose article “Literature as Equipment for Living” outlines the specification and significance of such 

a critique. It entails an analysis of both “how the social functions in literature, and how literature works in society” 

(Burke, 1972). 

According to Kenneth Burke, works of art, including literature, “are strategic namings of situations” that 

allow the reader to better understand, and “gain a sort of control” over societal happenings through the work of art. 

Thus, Sociological Criticism considers art as a manifestation of society, “one that contains metaphors and references 

directly applicable to the existing society at the time of its creation”. This approach specifically looks at pieces of art 

and literature as systematic reflections of society and societal behaviour. To be brief, it considers works of art within a 

social context. 

 

METHODOLOGY  

The present research is making use of questionnaires addressed to teachers as a research tools. They were 

designed for English language and Literature in English teachers in Form 1, Form 2, Form 3 and Form 4. The questions 

are related to the basic notions and concepts of our research. They are intended to find out from teachers information 

about the following elements: 

1. Teacher’s personal profile; 

2. The teaching of English language (grammar, vocabulary, syntax); 

3. The teaching of Literature in English (types of texts used, teaching methods, difficulties encountered); 

4. The literary texts they have studied; 

5.  The literary texts and learners’ attitude to them. 

The answers provided are subjected to quantitative and qualitative analyses. As part of our research work, 

the questionnaire for teachers of English language and Literature in English in secondary schools contains eighteen 

questions, open and closed. To enable teachers speak their minds freely for a thorough screening of the issue at stake, 

more open questions were asked. 

 

Target Population of Teachers 

The questionnaire was given to fifty (50) teachers, working in government and private schools in different 

secondary schools in Cameroon. These regions and schools were selected mainly because of their accessibility and the 

participants will to cooperate with the researcher. Those teachers who could not be accessed directly were sent the 

questionnaire through mails. The teachers to whom we gave the questionnaire are broken down by institution as shown 

in the following the table below. It is worth noting that the selected teachers are both male and female, and have at least 

five years of teaching experience. 
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Table 1:   Sampling of respondents in different schools. 

N° Region Institution Number of teacher-

respondents 

01 Centre GBHS YAOUNDE 05 

GBHS YAOUNDE-ESSOS 05 

GBHS ETOUG-EBE 03 

COLLEGE MONTI 04 

GREENER PASTURES INTERNATIONAL COLLEGE 05 

02 West GBHS BAFOUSSAM RURAL 04 

GBHS BANGANTE 02 

03 North-West GBHS BAMENDA (DOWN-TOWN) 05 

04 South-West GBHS MOLYKO 03 

GBHS LIMBE 03 

05 Littoral GBHS MANENGOUBA 03 

GBHS BEPANDA 02 

06 Adamawa GBHS NGAOUNDERE 02 

GBHS TIBATI 02 

COLLEGE POLYVALENT BILINGUE LA VICTOIRE 02 

Total 6 Regions 15 schools 50 teachers  

 

 The answers to the questions asked in the questionnaire will help us have an insight into the teaching of 

English language and Literature in English. 

 

RESULTS AND DISCUSSIONS 

With regards to teachers’ personal information, the following results were obtained: the majority of teachers 

originate from the North-West (30% of the respondents) and South-West (22.5% of respondents) regions of Cameroon, 

that is, more than half of the total number of respondents (52.5%). It is worth noting that some English language and 

Literature in English teachers come from the Centre and South regions (17.5%), as well as West region of Cameroon 

(17.5%). These are regions in the French-speaking part of the country.  

The other questions gave the following data: 

Question 1: According to you, teaching a language is: 

a. Teaching linguistic knowledge (syntax, vocabulary, etc.) 

b. Teaching to communicate in this language 

c. Teaching the culture of this language 

d.  Other?...................................................................... 

We have the following answers: 
Table 2:   Answers to Question 1 

Answers Number of 

respondents 

Percentage 

A 05 12.5% 

B 07 17.5% 

C 02 05% 

A and B 06 15% 

A and C 10 25% 

B and C 02 05% 

Other answers : 04 10% 

Teaching methods to speak fluently and write accurately 01 02.5% 

Understanding and producing messages in that language 01 02.5% 

Teaching the norms 02 5% 

Total answers 40 100% 

 

From this table, we can see that the majority of teachers say that teaching a language is: 

 Teaching linguistic knowledge (syntax, vocabulary, etc.), as well as teaching the culture of this language (25%  of 

respondents). On the contrary, some affirm that teaching a language is teaching to communicate in this language 

(17.5%). A close analysis of these divergent answers leads us to posit that language is made to communicate; it is a 

whole; it is endowed with linguistic, cultural and even philosophical values.  
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Question 2: In your opinion, is it possible to teach the language without taking into account the culture it conveys?  

Yes /  No, Why?................................. 
Table 3:   Answers to Question 2 

Answers Number of 

respondents 

Percentage 

Yes 10 25% 

No 30 75% 

Total number 40 100% 

Reasons   

NO:   

Language conveys culture 

Language is the result of the cultural circumstances of a region (country). 

Teach this language with its culture to know how to use this language in 

different contexts. 

03/30 10% 

Language is a cultural aspect 

Knowledge of words and their meanings requires cultural knowledge. 

Language is a social fact and any language contains within it the culture of the 

society that speaks it. 

05/30 16.66% 

Language is a means to promote a culture Because linguistic knowledge is 

based on the culture of this society (integrating sociocultural and 

sociolinguistics) 

12/30 40% 

Language is expressing the culture of a people 

It is through the language that we discover the way of life, the traditions, the 

customs of a society that speaks this language. 

10/30 33.33% 

Total number 30 100% 

YES:   

Cultural aspects do not interfere in language teaching 04/10 40% 

Not all language aspects are culture-bound 

You can teach the language without taking into account the culture when 

approaching scientific texts. 

06/10 60% 

Total number 10 100% 

 

The observation made when analyzing this table is that most teachers find it impossible to teach the 

language without taking into account the culture which conveys knowledge (75% of respondents). Their views can be 

summed up in three points: 

 Language is the manifestation of culture which shows the close connection. 

 Knowledge of words must accompany knowledge of their meanings. 

 Language is a social fact and therefore linguistic knowledge requires cultural knowledge. 

 Nevertheless, some teachers have contrary views (25% of respondents). They are of the idea that language 

can be taught regardless of culture when dealing with scientific texts. 

 The above analysis allows us to say that language and culture are closely correlated, for language is made 

up from the culture of a community. It is an instrument through which we discover other ways of life, through the 

cultural traces it bears. 

 

Question 3: In your opinion, what would be the interest of literary texts in a language class? 
Table 4:   Answers to Question 3 

Answers Number of 

respondents 

Percentage 

To convey a culture and a universal knowledge  06 15% 

To develop the sense of fantasy and creativity. 04 10% 

Learning the language (written/oral). 07 17.5% 

Allowing the learner to know other cultures 01 02.5% 

Enriching vocabulary and conjugation. 02 05% 

A great source of lexical and language structures. 01 02.5% 

Motivating the imagination 02 05% 
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Strengthening knowledge and cultural values in language. 01 02.5% 

Reading is getting into writing. 01 02.5% 

Acquiring linguistic and cultural knowledge. 05 12.5% 

Enriching linguistic and cultural knowledge. 10 25% 

Total number 40 100% 

 

Question 4: What would be the learning objectives that you would set for the study of a literary text in your class? 
Table 5:   Answers to Question 4 

Answers Number of 

respondents 

Percentage 

Analyzing expressions and other linguistic needs of the learner. 02 05% 

Reading comprehension and written production. 05 12.5% 

Reading, encouraging the learner’s written production (rewriting). 03 07.5% 

Linguistic activities (enhancing Vocabulary, Grammar etc.) 10 25% 

Developing ideas on various topics discussed. 04 10% 

Identifying the characteristics of these textual types in order to use them 

in personal productions. 

02 05% 

Enriching vocabulary, Grammar, spelling. 07 17.5% 

Enriching and learning to use specific vocabulary, jargon, etc. 02 05% 

Reading out loud, oral expression. 01 02.5% 

Knowing the characteristics of various texts. 01 02.5% 

Expanding cultural knowledge. 03 07.5% 

Total number 40 100% 

 

 Concerning the interest of the literary text in the language class, teachers' answers vary between enriching 

linguistic knowledge (25% of respondents), enriching cultural knowledge (17.5%), reading, motivation, imagination, 

fantasy and creativity (15%). By so doing, teachers are aware of the importance and value of the literary texts in SLA 

as a medium to enhance the acquisition of a language, but also its cultural richness and a source for various linguistic 

activities. 

  Answers to question 04 above make us understand that the objectives of teachers when using texts for 

Literature in English, are mostly geared towards linguistic activities (enriching vocabulary, spelling, Grammar etc.) 

(25% of respondents), developing reading and writing skills (15% of respondents), but also broadening cultural 

knowledge by having an awareness of the realities of one's time. It is then reasonable to say that linguistic aspects do 

not constitute the prior objectives when teaching Literature in English. Teachers dwell less on activities related to 

language which can be seen as necessary but will rather allow learners to communicate effectively on the content of 

what they read. 

 

Question 5: What is the attitude of your learners towards literary texts read in class? 

a. Indifference 

b. Interestedness  

c. Excitement 

What makes them be interested or not? 
Table 6: Answers to Question 5 

Answers Number of respondents Percentages 

Indifference  3 07.5% 

Interestedness   27 67.5% 

Excitement  10 25% 

Total number 40 100% 

Reasons for being interested:   

Interesting stories 28 70% 

Leisure 04 10% 

Learning new words 06 15% 

Learning about other people’s experiences 02 5% 

Total number 40 100% 
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Reasons for not being interested:   

Difficult language to understand 23 57.5% 

Long texts 15 37.5% 

Not motivated 02 05% 

Total number 40 100% 

 

Question 6: Do your learners experience difficulties when reading a literary text? Yes / No 
Table 7: Answers to Question 6 

Answers Number of respondents Percentage 

Yes  40 100% 

No 00 0% 

Total numbers 40 100% 

 

Question 7: If yes, could you name some of these difficulties? 
Table 8:   Answers to Question 7 

Difficulties Number of 

respondents 

Percentage 

Linguistics (syntactic, lexical, grammatical.) 17 42.5% 

Cultural (lack of knowledge of cultural aspects.) 23 57.5% 

Total number 40 100% 

 

Question 8: How do you go about overcoming the difficulties? 
Table 9:   Answers to Question 8 

Answers Number of 

respondents 

Percentage 

Get the learner used to reading. 04 10% 

By explanation, illustration or by using other didactic means such as 

glossaries. 

09 22.5% 

Try to make students understand that each area and each country has different 

cultures. 

08 20% 

Encourage discussion in class by addressing themes on the culture of the 

other. 

04 10% 

By always working with the comparison between the culture of the learner 

and the target culture. 

03 07.5% 

The choice of texts must be suitable with the level of the learners, their tastes, 

their desires. 

02 05% 

Dramatizing in class. 04 10% 

Giving them norms where an error is identified. 06 15% 

Total number 40 100% 

 

  According to the responses displayed on Table 6 where we seek to know the attitude of learners towards 

the reading of literary texts, the rate of responses was as follows: (67.5%) interested, (25%) indifferent, (7.5%) very 

interested. Learners are interested in reading because for them, it is entertainment and a means of obtaining pleasure. 

It is also a discovery journey – a curiosity to discover the stories. Reading literature is not really for linguistic purposes.  

 On reading Table 7, 100% of teachers say their learners experience difficulties when reading literary texts. 

It should be said here that learners have difficulties which may be due to the lack of sufficient, or total absence of, 

reading practice. Other difficulties encountered by learners are linguistic (42.5% of respondents) and cultural (57.5%). 

Teachers identify these difficulties as related to the inability to decipher, to decode, or to identify words. This may 

come from a lack of cultural reference of these words.  

Regarding the strategies that teachers recommend to overcome cultural difficulties when learners read, the 

teachers' responses displayed in Table 9 vary between: 

 Reading and comparison between cultures; 

 Explaining the words when they are difficult to grasp; 

 Choosing themes and dramatizing the text for fun and encouraging exchange and debate between 

learners through the themes addressed; 

 Motivating their learners with various teaching aids to help them grasp the linguistic aspects;  
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  Insisting on students to make the comparison between their culture of origin and the target culture in 

the texts. 

 

CONCLUSIONS 

 We can thus conclude at this level that teachers are aware of the inseparability of language and culture, 

the teaching of language automatically generates that of culture which is made easier through literary texts. 

 It appears that teachers and students are aware of the contextualised aspects and they do not deal with them ass 

deviations that show the local imprint on the texts used in class. There is thus a need to always associate culture and 

language when handling such works in classroom situations, advocating for their recognition and normalized use on a 

daily basis. 

 The literary texts in turn are unavoidable tools in the teaching and learning processes because through 

these texts, the learner has access to the “other”. These texts convey the culture of origin of writers and this culture is 

conveyed by the new language, resulting into what is known as interculturality. 

  As a result, the socio-cultural dimension of language has been taken into account in class, since one of 

the objectives of the teacher in his/her class is to have his students communicate with each other in a well-defined 

socio-cultural environment. The socio-cultural dimension allows the learner to understand new cultural aspects and 

therefore be able to communicate with different cultures. 

  It is important to show how necessary language aspects are in the teaching of Literature in English, and 

how the literary texts can help develop language skills. In the light of the foregoing, some key aspects can be pointed 

out, namely the importance to develop a sociocultural competence in our language classes and the need to promote 

contextualized language aspects, by considering Literature with its linguistic richness and its cultural load as 

indispensable in the teaching of Literature in English. It gives a lot of importance to the learning of a second language 

thanks to the specificity of the literary text. The authentic character and the interests of the literary text, as a didactic 

tool and as a means to access culture should be emphasized.  

 In the field of Second Language Acquisition (SLA), the teaching and learning processes of English as a 

second language (ESL) has as prior goal in developing in the learner both the linguistic competence and the cultural 

competence which enables him/her to give social meaning to certain elements of his environment. The socio-cultural 

dimension of language teaching and Literature in English must take into account the intercultural interactions that could 

arise, with a process of making oneself identifiable by others.  

The English language teacher becomes a cultural vector in an ESL class where the culture of the learner, 

that of the teacher himself, that portrayed in the works read, intersect with that conveyed by the language taught.  The 

teacher finds himself in the need to acquire socio-cultural competence since he becomes a trigger to learners’ 

acquisition of more language skills, cultural and intercultural skills, therefore, the training of ESL teachers in socio-

cultural and contextualised language elements becomes a requirement. 

  The works used in the teaching of Literature in English in Cameroonian schools call for the teacher to 

always seek for means that make culture teachable. Most teachers that responded to the questionnaires addressed to 

them found a strategy in making students stage the works in class. The competence-based approach wants a strategic 

teacher to be one who plays several roles at the same time, moving from content expert, planner, motivator, role model, 

cultural mediator and trainer. The role of the teacher is now a motivating role that is not limited to explaining a lesson 

and applying the rules of the language.  The new guidelines require the teacher to involve learners in the classroom. 

Language teachers are supposed to be bridges allowing and guaranteeing the understanding of the linguistic aspects 

and cultural ones.  The discourse they hold on the second language and culture is considered by learners as a source of 

truth reflecting the cultural reality of the target language in the same way as the text.  
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