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Abstract: The objective of this article is to describe how health students rate their language competence after completing one year 

of English for academic purposes in a higher education institution (HEI), called Higher Institute of Health Sciences (ISCISA), in 

Maputo, in order to compare it to the Common European Framework of Reference for Languages (CEFR). The description is 

preceded by exploring the secondary education English syllabi to identify the units which deal with health-related issues. This 

article shows that 8.62%, that is, 5 out of 58 units in secondary education deal with health-related issues. The questionnaire 

administered, on 14 July 2021, to 20 first degree students in the pathological anatomy course at ISCISA reveals that 55% of the 

informants believe that their performance is reasonable or acceptable, 20% report that their performance has improved, 10% 

describe their performance as good or very good, while another group of 10% rated their performance as negative. The results of 

the questionnaire also showed that 5% of the informants did not describe their performance. Another questionnaire administered to 

the same informants in October 2022, and based on the CEFR, showed that their listening, speaking and writing levels are in A1, 

while their reading level is in A2. The conclusion of this article is that after completing their courses at ISCISA, the informants are 

basic users of English, ranging from A1 to A2. The article also concludes that communication in English for health professionals 

will continue to be challenging if HEIs, such as ISCISA, do not increment their current English language teaching load to a minimum 

of approximately 300 hours in their degree courses. 
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1. INTRODUCTION 

In an article entitled “Práticas de promoção da saúde e desafios em Moçambique”, which means “health promotion 

practices and challenges in Mozambique”, Angst et al. (2020) analyse the main assumptions of health promotion in Mozambique, 

using an integrative literature review methodology, and conclude that the country is facing various challenges which include, 

amongst others, difficulties in translating written documents from English to Portuguese.  

This article is based on the perceptions of future health professionals with regard to their levels of English after attending 

classes in which English was taught as a foreign language for approximately seven years in grades 6-12 and 120 hours at a higher 

education institution.  

 

2. ENGLISH IN HIGHER EDUCATION INSTITUTIONS 

At the time when Mozambique attained its independence from Portugal in June 1975, there was only one university, but 

currently there are more than 50 higher education institutions (HEI) nationwide, with a few offering courses about health. English 

is taught in some of these institutions with a varying number of hours throughout the courses. 

Studies by Nhapulo (2013; 2016) and Cabinda (2014) have shown that the performance of students at HEIs in Mozambique 

is low. This reality happens in spite of English being taught in secondary education and, until very recently, in primary education. 

According to Cabinda (2014), there is a need for English courses to assist students at universities to attain a reasonably 

high proficiency in the language in academic discourse and academic literacy because English is in high demand by professional 

academics and by students. This author notes that despite the provision of such courses, there is evidence of insufficient progress 

in proficiency in the academic literacy in English of learners at tertiary/higher education level in African universities such as those 

in Mozambique. 

For Cabinda (2014), academic reading strategies and skills are essential if an academic or student is to be able to fully 

comprehend and engage with academic and research articles/texts, which are the primary purpose of the academic degree courses 

at Eduardo Mondlane University, in Mozambique. 

Cabinda (2014) also notes that the main aim of the English course at university is to enhance the reading capability of the 

students, among other sub-skills, in the reading of authentic academic texts, research articles, journals, etc. and secondary school 

graduates are faced with a totally different and somewhat strange environment because the purpose of developing proficiency in 

English switches from a general purpose to a specifically academic one. 
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Nhapulo (2016) points out that Mozambican university students generally do not have reading habits and they are often 

not capable of dealing with the academic readings they find in their daily academic lives, and argues that the Mozambican education 

system needs to actively promote reading habits among learners from primary to university level. 

Outside Mozambique, Hellekjær (2009) notes that Norwegian English as a foreign language instruction at upper-secondary 

schools fails to develop the academic English reading proficiency needed for higher education. 

When a HEI wishes to embrace internationalization, Ndaipa et al. (2022) note that the English language is the main tool 

to be used, but there are limitations because foreign universities with an international expression are from 

English-speaking countries, and  Mozambican academics and administrative staff have many difficulties in mastering this language. 

The students’ language challenges reported above also affect university lecturers. For example, during the data collection 

for their article entitled “English language: the subtle force behind the demise of Mozambican higher education academic’s 

aspirations”, Covele et al. (2022) state that it was apparent that the participants could not express themselves fluently in English as 

most of them were not fluent and the researcher had to switch to Portuguese to ensure quality responses. 

The knowledge of English in medicine is stressed in Noormahomed et al. (2018) as they state that joint research by local 

lecturers and physicians, in collaboration with other partners, contributes to enhancing Mozambican research capacity because 

Mozambique is a Lusophone country, linguistically linked to Portugal. Thus, the development of English language skills is 

encouraged because African universities that communicate in English publish more than those using other languages, and the former 

are more frequently requested to partner with renowned academics and universities around the world. 

Good knowledge of a foreign language is, according to Milosavljević (2008), of great influence on the status of an 

individual in a society, but as shown in Monjane-Henriksen (2010), Mawere, (2012), Ussene (2017) and Cossa & Dias (2022), 

secondary school graduates in Mozambique do not have the necessary competence in English, and similar findings are reported in 

countries like Nigeria (Tikolo, 2012) and Norway (Hellekjær, 2009). Hellekjær (2009), for example, examined the academic English 

reading proficiency of 578 Norwegian university students and found that about 30% of the respondents had serious difficulties in 

reading English. 

The findings of Mukoboto (1982) about most of the Zambians not speaking English outside the school truly reflect the 

reality of Mozambique, a multi-lingual country where Portuguese is the medium of instruction in primary and secondary education, 

including universities. By eliciting the opinions of ISCISA students, this article attempts to understand the performance of some 

informants in different language skills after completing approximately eight years of English as a foreign language classes in 

Mozambique. As pointed out in Alharbi (2022), studying students’ attitudes can help language teachers, educators, curriculum 

designers, and researchers better understand the teaching and learning process because students have a wide range of needs, 

interests, beliefs, learning styles, and educational backgrounds. 

 

3. RESEARCH METHODOLOGY 

The study is descriptive and analytical and was undertaken in the period from July 2021 to October 2022. It analysed the 

learning objectives of all the 58 units of the secondary education English syllabi, ranging from grade 8 to grade 12, with emphasis 

on those whose titles contained the word “health” or health-related and the results are discussed in chapter 4 below.  

The research also used a questionnaire that was sent, on 14 July 2021, to 32 first degree students in a Whatsapp group of 

students attending their Year 3 in Pathological Anatomy at the Higher Institute of Health Sciences (ISCISA), in Maputo. Located 

in Maputo city, ISCISA was established in 2003, but it started its operations in 2004, and currently offers more than 20 degree 

courses, four of them at the master’s degree level. Responses were received from 20 informants, 5 women and 15 men, 

corresponding to 80% and 20%, respectively. 

The average age of the informants is 26.15 years, distributed as follows: 15 informants aged between 20 and 29 years; 4 

informants aged from 30 to 39 years; and one informant from the age range from 40 to 49 years. 

Before joining ISCISA, one informant had one year of English in grade 12, while six had five years of English from grade 

8 to 12 and 13 had seven years of English from grades 6 to 12, so the average number of years of English of the 20 informants in 

secondary education is 6.1. 

The questionnaire was designed and answered in Portuguese, the official language of Mozambique, and then translated to 

English by the author. The administration of the questionnaire happened two and half years after the informants had completed their 

prescribed studies in the English subject at ISCISA. It was agreed with the students that their answers had to be sent to the author 

in private, and not to the Group’s Whatsapp, and that their identities would not be disclosed to third parties. 

In addition to their biodata, the informants were asked the following questions: (1) How do you rate your performance in 

English? and (2) On what occasions have you used English ever since you completed your English classes at ISCISA? 

The informants’ responses were coded, classified and analysed in quantitative and qualitative forms under the following 

three headings: (i) What is the informants’ performance of English? (ii) What is the informants’ usage of English? and (iii) What 

language skills are prevailing in the informants’ responses? 

After analysing the results of the 2021 questionnaire, the author concluded that there was a need for additional information 

from the informants, and in October 2022, another questionnaire was administered to the same 20 informants described above. The 

descriptors of the Common European Framework of Reference for Languages (CEFR) for each language skill were sent to the 

informants and asked to indicate the description which they believed best described their performance in English. The questionnaire 

was in Portuguese and there was no need for translation because the CEFR is in different languages, including English and 

Portuguese. 

 

4. RESULTS AND DISCUSSION 
This chapter is structured under five headings, namely secondary education English syllabi, students’ performance in 

English at ISCISA, the informants’ usage of English, the prevailing language skills of the informants and the informants’ level of 

English based on the Common European Framework of Reference for Languages (CEFR). 

 

4.1. Secondary education English syllabi 

This research analysed the learning objectives of all the 58 units of the secondary education English syllabi, ranging from 

grade 8 to grade 12, with emphasis on those whose titles contained the word “health” or health-related. In the 10 units of grade 8, 
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the research analysed unit 7, while in the 10 units of grade 9, units 4 and 5 were analysed. In the 8 units of grade 10 and the 15 units 

of grade 11, none is devoted to addressing health-related issues. Finally, 2 of the 15 units of grade 12 English, namely 7 and 11, are 

devoted to health issues, as summarised below. 

According to República de Moçambique (2008), by the end of Unit, of Grade 8, the students should be able to name the 

most common diseases (malaria, cholera, TB, …) and describe their symptoms, prevention and cure, as well as give basic advice 

to somebody on cures and prevention of the most common diseases. The students are also expected to be able to ask and answer 

questions about health and food and to describe and compare the different types of medicine (modern/ conventional and traditional). 

It is also mentioned in Unit 8 that the students should be able ask for and answer questions on location, culture and eating habits 

and to ask and answer questions about directions and services (at the hospital, airport …). Finally, the unit includes the ability of 

the students to give advice to people for going to hospital. 

In Unit 4 of Grade 9, República de Moçambique (2010a) prescribes that the students should be able to ask and answer 

questions about health and nutrition and to conduct a debate on health and nutrition. It further states that their ability should include 

to describe the most common diseases, their cures and prevention and to give advice and reasons for people to go to the HIV 

voluntary tests (GATV). The unit also expects the students to be able to find solutions to improve personal and collective hygiene 

practices; and to explain the importance of respect, morals and value system within the family and society. 

For Unit 5, República de Moçambique (2010a) expects Grade 9 students to be able to compare modern and traditional 

medicine and to discuss pros and cons of traditional and modern medicine. Apart from being able to discuss the impact of the mind 

in curing your body, the same unit notes that the students should explain the importance of hospitals and compare and contrast the 

different healers. The unit concludes by indicating that the students should express views on different ways of preventing and curing 

diseases through modern and traditional medicine and explain the impact in life of modern developments in medicine (heart 

transplant, plastic surgery, artificial limbs). 

An analysis of República de Moçambique (2010b and 2010c) shows that none of the units in Grades 10 and 11 cover 

aspects about health. 

In accordance with República de Moçambique (2010d), by the end of Unit 7, the students attending Grade 12 should be 

able to list the common diseases in their communities and to explain ways to prevent the common diseases in their communities. 

The students should also be able to describe the symptoms, treatment and cure of common diseases in the community. 

 República de Moçambique (2010d) also states, in Unit 11, that Grade 12 students are expected to be able to name and 

explain the effects of different common drugs and to make presentation on drug use in school and community. In the same unit, the 

students should be able to express opinion on how to prevent and cure drug abuse and to make posters about the effects of drugs, 

including the ability to write letters of complaint. 

The description of the syllabi under discussion shows that only 9% of the 58 units covered in secondary education in 

Mozambique are health-related. Although the same syllabi provide examples of functions, such as, asking for repetition or 

clarification, expressing opinions, agreement and disagreement; giving advice, instructions and giving reasons, to be covered in 

different units, this paper concludes that the omission of health issues in Grades 10 and 11 does not help future health professionals 

be exposed to additional relevant language terminology before completing secondary education. 

 

4.2. Informants’ performance in English 

The informants referred to in the following sections are those from the questionnaire administered in July 2021, although 

occasional reference may be made to the questionnaire of October 2022. 

The informants were asked the following question: How do you rate your performance in English?  

There were four informants who responded that their performance had improved, and their answers were as follows: 

 

(1) I think that I improved a lot because I can now understand, speak and write new things (informant A2). 

 

(2) My performance in English has improved (Informant A3).    

 

(3) I think that I am slowly improving, mainly in pronunciation and each day I learn something new (Informant A4). 

 

(4) It has improved, mainly after the lessons at ISCISA (Informant A11). 

 

The above answers indicate that the informants have improved their performance in English, but they do not reveal their 

previous and current levels of performance.  

 

Informants A8, A9, A13, A15 and A19 replied that their performance was reasonable. 

 

(5) Reasonable. (Informant A8) 

 

(6) My performance is reasonable in English (Informant A9) 

 

(7) I think that my performance in English is reasonable because I can write what I speak and interpret what I write 

(Informant A13) 

 

(8) My performance is not very good; it is reasonable (Informant A15) 

 

(9) My performance is reasonable and I would like to learn more English (Informant A19) 

 

A google search shows many synonyms of “reasonable”, including the word “average” which seems to translate the above 

informants’ answers. In other words, the informants may be conveying the message that their performance was 50% of what was 

expected from them. 
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Other informants provided the following answer, which may lead to a multiplicity of interpretations: 

 

(10) Acceptable. It improved a lot if compared to the previous years. I easily understand, but I write and speak with 

difficulty (Informant A7). 

 

(11) My performance in English is acceptable (Informant A20). 

 

With recourse to the same google search, we can see that the words “tolerable” and “average” are some of the possible      

synonyms of “acceptable”.  

Another answer provided by an informant is based on a scale of zero to 10, as shown below: 

 

(12) I would say that my English is in number 4 in a scale of 0 to 10 because I still have many problems in speaking and 

writing (Informant A12). 

 

If the word “average” is adopted in the speech acts from 5 to 12 above, then the following answer would belong to their 

group: 

 

(13) My performance in English is average because I am not that good in English, but I know some basics that I learned 

at school (Informant 18). 

 

The above responses are below average, if zero means poor, 5 means average, and 10 means excellent. Other answers 

which fall under the same category were presented by the following informants: 

  

(14) My performance is weak because the environment in which I live, English is spoken very little and this interferes 

negatively (informant A10). 

 

(15) Negative, because I do not understand anything in English (informant A16). 

 

The statement below does not Informant 14 reported that the performance was not one of the best but could speak English 

superficially. 

 

(16) My performance in English is not one of the best, but I know the basics, in other words, I speak English superficially, 

but I need more capacitation so that I am able to improve and understand this language more (Informant A14). 

 

One of the informants rated the performance in the following way: 

 

(17) My performance now has 3 stars because there are more things that I still have to improve (Informant A6). 

 

A 3-star rating is used for judging hotels of a high standard. In the case of the above statement, we can infer that the 

performance is good. This classification can be equally applicable to the statement below because a 5-scale maximum is used in 

hotels. 

The informants whose performance has not reached a good level also include the following response: 

 

(18) Well, my English has not yet reached the desired level, but I am now able to understand and respond to 

conversations. In a scale of 0 to 5, my English corresponds to 3 (Informant A5). 

 

The answer given by one of the informants does not show whether the performance is good or poor, but it is clear that 

there is still room for more improvement, as shown by the following speech act:  

 

(19) Although I do not have English lessons anymore, I continue practising this language online so that I become fluent 

(Informant A1). 

 

Out of 20 informants, only one described the performance in the following two words: 

 

(20) Very good (Informant A17). 

 

From the results presented in this subchapter, it is clear that, after completing secondary and higher education, the 

informants do not have an adequate level of English competence at the Higher Institute of Health Sciences in Mozambique. The 

situation of the informants’ performance described here is likely to continue unchanged if the learning hours assigned to the English 

subject are not incremented from the current 120 hours of teaching per course to about 300 hours. 

 

4.3. Informants’ usage of English 

The present study shows that three informants use English for communication with their colleagues, as indicated below: 

 

(21) I simply used and use English to talk with my colleagues and friends (Informant A1). 

 

(22) I have used it with my colleagues (Informant A7). 

 

http://www.ijnrd.org/
https://www.ldoceonline.com/dictionary/standard


                                                © 2022 IJNRD | Volume 7, Issue 11   November 2022 | ISSN: 2456-4184 | JNRD.ORG        

IJNRD2211045 International Journal of Novel Research and Development (www.ijnrd.org)  

 

a420 

 

(23) I used English in situations in which I had to work with scientific papers in English, including WhatsApp messages 

and talking with my colleagues (Informant A12). 

 

The informants’ answers given above seem to lead us to infer that the word “colleague” refers to their course mates, thus 

meaning that they used English in non-work and/or course related environments because their last lesson of English was in 2019 

and all the subjects in 2020, 2021 and 2022 were taught in the Portuguese language.  

The informants’ answers below reveal that the informants used English with friends: 

 

(24) I simply used and use English to talk with my colleagues and friends (Informant A1). 

 

(25) I used and I still use English at home to talk with my cousin, and I also use with my friends, cousins, uncles who 

live abroad. I also teach the little that I know to my younger brothers and sisters (Informant A4). 

 

(26) I use English to talk with my friends, to interpret information in books for academic purposes and to interpret the 

results from machines written in English (Informant A13). 

 

The answers presented below are from five informants who indicated that their use of English was to communicate with 

foreigners: 

 

(27) Understanding of data, results, communication, mainly with people from other countries where English is spoken 

as official language (Informant A8). 

 

(28) I used English to interact with some South Africans in a cosmetic shop (Informant A9). 

 

(29)  I submitted job application documents to a South African clinic and I am waiting for an interview (Informant A11). 

 

(30) I used the language to understand music in English, to speak with foreigners, to read some documents and pictures 

with captions in English (Informant A15). 

 

(31) I use English to read manuals at university and to talk with foreigners (Informant A17). 

 

A group of three informants responded that they used English to communicate with family or community members: 

 

(32) I simply used and use English to talk with my colleagues and friends (Informant A1). 

 

(33) To improve one and another aspect and to teach my neighbours at home (Informant A3). 

 

(34) I used and I still use English at home to talk with my cousin, and I also use with my friends, cousins, uncles who 

live abroad. I also teach the little that I know to my younger brothers and sisters (Informant A4). 

 

It was also shown in this study that seven informants used English to read documents, articles, manuals or research:  

 

(35) I used English to read some manuals in English, to talk with some people and to watch some videos (Informant 

A2). 

 

(36) I used English for research because the majority of the articles available for reading are in this language 

(Informant A5). 

 

(37) I used English to interpret some words in some scientific papers (Informant A10). 

 

(38) I have used English on various occasions, such as interpretation of some terms in scientific papers, chemical 

reagents and informal communication (Informant A14). 

 

(39) English has been very useful to understand some books because the majority of them and scientific papers are 

written in English (Informant A18). 

 

(40) I have used English to read and to try to understand some school manuals during the course (Informant A19). 

 

(41)  I had a situation in which I had to understand the information in an article in English and later explain it in the 

class to my colleagues and teacher (Informant A20). 

 

One of the informants did not specify the areas in which English was used, as shown in the following speech act: 

 

(42) The occasions on which I used English are various because I benefitted a lot from the good learning and I intend 

to improve it more (Informant A6). 

 

Finally, one informant revealed not being able to communicate in English: 

 

(43) On a few occasions because I cannot speak English (Informant A16). 
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The above description reveals that 16.28% of the informants’ responses are research-related utterances, while 11.63% are 

about communicating with foreigners, and the rest of the utterances range from 2.33% to 6.98%.  

Taking into consideration that there was no direct question asked to the informants to rate the different uses of English, 

this study recommends the interpretation of the percentages not to mean that a given usage of English is more or less important than 

the others. Said in other words, each informant’s response should be considered to be an input in the areas to be taken into account 

by English language teachers in their future course design and reforms at ISCISA. 

 

4.4. Language skills in the informants’ utterances 

The informants’ responses presented above show that 23 utterances are about speaking, 11 are about reading, while 3 deal 

with listening and 6 fall under the category of writing. In other words, more than half of the utterances deal with the speaking skill. 

The following subsections Each language skill is explained separately in the subheadings below. 

 

4.4.1. Listening 

The listening skill had a mention of 6.98%, the lowest in the totality of the informants’ utterances. This percentage contrasts 

the findings of the investigation conducted by Antić (2009), involving 277 medical students of all study years and from all university 

centres of Serbia, which showed that listening was considered to be one of the most important skills for medical students. 

The importance of listening is also highlighted by Shipley (2010) in stating that this skill has always been considered a 

crucial component of nursing care and its defining attributes include empathy, silence, attention to both verbal and nonverbal 

communication, and the ability to be non-judgmental and accepting, including a deliberate act that requires a conscious commitment 

from the listener.  

In a study by Gilbert (2004) to examine whether nurses' listening behaviour, especially the coordination of their nonverbal 

involvement activities with those of their patients, communicates information about patient-nurse relationships, it is shown that 

nurses' listening behaviour, including coordination, may contribute to communication about patient-nurse relationships.  

The availability of very few tools to measure listening, as pointed out by Antić (2009), and its definition presented above 

lead us to conclude that the lowest score of 6.98% assigned to listening should not be interpreted a declaration of listening being 

the least important skill in the informants’ lives. The interpretation of the listening score should be on a par with the speaking skill 

as the speaking of informants A1, A3, A4, A7, A8, A9, A11, A12, A13, A15, A17 and A20 presuppose the existence of unreported 

listening.  

 

4.4.2. Reading 

The number of times the reading skill was mentioned by the informants of this study corresponds to 25.58%, just above a 

quarter of the responses provided. 

Alhumsi (2021) states that the medical college curricula lack explicit instruction in reading comprehension strategies skills 

because the programmes in medical education only include limited constituents of research skills and recommends medical students 

to educate themselves by reading the information provided by the World Health Organisation and calls for more explicit 

instructional programmes tackling the reading strategies pertaining to medical topics. 

The results of a study, entitled “The Need for Focused Literacy Training in the Medical School Curriculum: A Cross-

Sectional Study of First degree students”, by Kling, et a. (2017), suggest the need for inclusion of focused training on academic and 

scientific literacy, in particular, strategy instruction in relation to foreign language reading comprehension skills in medical school 

curricula. 

The informants’ response in this study should be interpreted with caution because a mere mention of a skill does not 

necessary mean that the same was fully covered during the course. Koda (2005, 2007), cited by Hellekjær (2009:200), is 

unambiguous in stating that it is often taken for granted that students at university level have developed the skills and strategies 

needed for academic reading in their first language and that they should be able to transfer them to their reading of English as a 

second language. Specifically, in the case of Mozambique, such a transfer in the English subject would be from a second language 

(Portuguese) to a foreign language (English). 

 

4.4.3. Writing 

The ranking of writing by the informants of the present study is of 13.95%, which is partially in conformity with the results 

presented in Antić (2009) revealing that writing was believed to be the least important in medical career. 

For Evans & Brown (2009), although academic writing is becoming a less common activity on medical courses, being 

able to communicate clearly in a written form is an essential skill for a doctor. 

In countries like Mozambique, if health students do not pay the appropriate importance to writing in English, at a time 

when the country is a member of the Commonwealth and of the Southern African Development Community (SADC), which use 

English as the main working language, their participation in assignments such as drafting of key policy documents may be 

insignificant. 

 

4.4.4. Speaking 

The informants of this study mentioned speaking 23 times, corresponding to 53.49%. This percentage represents the 

highest of the four language skills. 

It is encouraging and understandable to note that the informants of this study were in 2021 using their English speaking 

skills in informal settings, after having had English classes in 2019. In future studies, it would be important to enquire if the 

informants would have had an opportunity to speak English in formal settings during their practical lessons in different hospitals 

and health units their final year in 2022. 

The interest shown by the informants may be justifiable if we consider the statements of Vernier et al. (2008) that many 

language students consider that developing the speaking skill should be one of their primary goals of study, either because they 

would derive some personal satisfaction from it or because they feel it would be useful in pursuing other interests or career goals. 
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The approach of considering the listening, reading, speaking and writing skills separately was, according to Maciel (2011), 

common in the 1980s, but in the last two decades, linguists and educationalists, concerned about school failure, have begun to draw 

attention to the need for greater integration of these different skills and their relationship with both critical thinking and other forms 

of knowledge. Vernier et al. (2008) urge professionals of English as a foreign language to become more acquainted with the various 

forms of instructions whereby they can integrate the traditional four language skills with culture. The inclusion of all language skills 

in the course of teaching English for medical purposes is recommended, as stated in Marković & Marošan (2011). 

Language skills should not, however, be considered to mean the same as clinical communication skills because the latter 

skills mean, because Evans & Brown (2009) note that the language of medicine and the medium by which medicine is practised is 

essential in communicating with patients, colleagues, other members of the healthcare team and the wider community. For Graf et 

al. (2020), good communication skills are crucial for doctor-patient interactions and they should be incorporated in medical school 

programmes from the very beginning. 

 

4.5. The informant’s level of English based on the Common European Framework of Reference for Languages 

The results of the second questionnaire, administered in October 2022 to the same informants described in chapter 3 of 

this article, showed that their levels of English, based on the Common European Framework of Reference for Languages (CEFR), 

were A1 in listening, speaking and writing, and A2 in reading.  

The table below, taken from Council of Europe (2020:175), shows the descriptors of basic user, independent user and 

proficient user. 

 

Proficient User C2 Can understand with ease virtually everything heard or read. Can summarise information from 

different spoken and written sources, reconstructing arguments and accounts in a coherent 

presentation. Can express him/herself spontaneously, very fluently and precisely, differentiating 

finer shades of meaning even in more complex situations. 

C1 Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can 

express him/herself fluently and spontaneously without much obvious searching for expressions. 

Can use language flexibly and effectively for social, academic and professional purposes. Can 

produce clear, well-structured, detailed text on complex subjects, showing controlled use of 

organisational patterns, connectors and cohesive devices. 

Independent User B2 Can understand the main ideas of complex text on both concrete and abstract topics, including 

technical discussions in his/her field of specialisation. Can interact with a degree of fluency and 

spontaneity that makes regular interaction with native speakers quite possible without strain for 

either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint 

on a topical issue giving the advantages and disadvantages of various options. 

B1 Can understand the main points of clear standard input on familiar matters regularly encountered 

in work, school, leisure, etc. Can deal with most situations likely to arise whilst travelling in an 

area where the language is spoken.  Can produce simple connected text on topics which are 

familiar or of personal interest. Can describe experiences and events, dreams, hopes & ambitions 

and briefly give reasons and explanations for opinions and plans. 

Basic User A2 Can understand sentences and frequently used expressions related to areas of most immediate 

relevance (e.g. very basic personal and family information, shopping, local geography, 

employment). Can communicate in simple and routine tasks requiring a simple and direct 

exchange of information on familiar and routine matters.  Can describe in simple terms aspects 

of his/her background, immediate environment and matters in areas of immediate need. 

A1 Can understand and use familiar everyday expressions and very basic phrases aimed at the 

satisfaction of needs of a concrete type. Can introduce him/herself and others and can ask and 

answer questions about personal details such as where he/she lives, people he/she knows and 

things he/she has. Can interact in a simple way provided the other person talks slowly and clearly 

and is prepared to help. 

 

This section leads us to conclude that after completing their courses at ISCISA, the informants’ performance in English 

ranges from A1 to A2, and are therefore basic users. Another conclusion is that communication in English for health professionals 

will continue to be challenging in the future if high education institutions do not increment the number of hours currently allocated 

to English language learning and teaching. For instance, ISCISA’s current 120 hours of English language tuition in a 4-year degree 

course should be reconsidered and be incremented to about 300 hours. 

 

6. FINAL CONSIDERATIONS 

This article has shown that the English teaching offered at higher education institutions, such as the Higher Institute of 

Health Sciences, in Mozambique, is neither quantitatively nor qualitatively enough to ensure students to communicate with some 

degree of confidence at the completion of their degrees. The main causes for this communication challenge, as shown in Cossa & 

Dias (2022), is that secondary school graduates in Mozambique have a deficit in their communicative competence in English. 

The present article reveals that out of 58 units in secondary education (grades 8, 9, 10, 11 and 12) English syllabi, only 

five units deal with health-related issues. The poor command of health terminology brought from secondary education and the 120 

hours of teaching allocated to English classes throughout a 4-year degree course at higher education cannot lead to competent 

graduates in English at the completion of a university course. 

In addition to the above factors, my experience of over 30 years of teaching English as a foreign language at various age 

groups and different levels of education in Mozambique, seven of which as a pedagogical director in a national language institute 

specialised in teaching English, French and Portuguese, has taught me to believe that a minimum of 300 hours of English teaching 

are required in higher education institutions in Mozambique for students to reach A2 level in the four language skills. 

http://www.ijnrd.org/
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