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 Abstract 

Listening is an aural receptive skill involving a chain of complex processes. One cannot acquire competence in 

speaking without developing listening skill. Listening is an important language skill involving cognitive and 

metacognitive processes to decode the speech sounds and speech. The subskills of listening must be mastered to 

become a good listener and a good speaker. Perception skills and language skills are the subskills or micro-

skills of listening and constitute the decoding process. By dint of the decoding process, the acoustic input is 

converted into the standard units of the language such as speech sounds, words, phrases and sentences. In order 

to acquire listening skill, one must recognize and learn how to discriminate between speech sounds, identify 

word boundaries or junctures in connected speech, recognize intonation patterns, identify discourse markers, 

etc. The speech sounds which we produce with the help of our speech organs are called segments which include 

vowels and consonants. The features of these segments are called segmental features. The features which go 

beyond the segments are known as suprasegmental features. Discourse markers are those devices which make 

clear the connection between what we are going to say or utter and what came before e.g. ‘anyway’, ‘however’, 

etc. Teaching segmental features, suprasegmental features and discourse markers can be done through the 

integrated approach or in isolation as far as the teaching methodology is concerned. Appropriate and relevant 

tasks are set to teach the features and discourse markers. Repetition exercises can help the students master the 

speech sounds. Words are played on a tape recorder and the students repeat the words individually. Various 

listening exercises can be given to the students to assess their knowledge about discriminating sounds like 
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listening to the pairs of words and identifying speech sounds, etc. Discourse markers are used to indicate our 

attitude to the truth of what we are saying (‘I think’, ‘I suppose’, ‘frankly’, ‘sort of ‘, etc.), to show what kind of 

communication is going on (‘after all’ in persuading, ‘I’m afraid’ in polite refusal, ‘actually’ in breaking news,), 

etc. Integration of listening skill with speaking skill and writing skill is an effective means of teaching 

segmental and suprasegmental features, and discourse markers. 

 Key Words: decoding, segments, discourse markers, exercises, methodology, 

integration. 

Introduction The term skill refers to “an acquired ability to perform an activity well, usually one that is made 

up of a number of coordinated processes and action” (Richards & Schmidt). The term skills or language skills 

refers to “the mode or manner in which language is used.” (Richards& Schmidt) In language teaching, the four 

language skills –listening, speaking, reading and writing ---are found. Reading skill and listening skill are 

known as interpretive skills or comprehension skills whereas speaking and writing are called productive or 

expressive skills. Listening is not a Cinderella skill. It is a most useful and significant skill for effective 

communication. There is no denying the fact that developing listening skill gives an impetus to developing 

speaking skill. In order to develop one’s speaking skill, one must develop one’s listening. 

Difference between listening & hearing: There are some subtle differences between listening and hearing. As 

hearing requires no effort, it is an effortless activity. On the other hand, listening requires deliberate efforts. As 

listening requires an effort on the part of the listener, it is regarded as a skill. Hearing is a subconscious activity 

while listening is an active and conscious activity or process. Hearing is an activity which involves the 

perception of sound waves falling on the eardrum. While listening is a skill involving a chain of cognitive 

processes, hearing is only a sensory perception. Listening involves the transmission of sound waves to the ears. 

We initially hear to listen but we must not need to listen to hear. 

Process of Listening:  According to Brownell, listening is a process going through six interrelated and 

interdependent steps: hearing (H), understanding (U), remembering (R), interpreting (I), evaluating (E), and 

responding (R). This is why the process of listening is called the HURIER model. 

Hearing: It is the first step towards listening. It refers to the reception of sound waves to the ears. 

Understanding: It is the process of attaching meaning to the stream of speech or     comprehending. 
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Remembering: It is the recalling of the message heard and understood. Listening requires us to be mindful at 

the present moment and to anticipate future interaction. 

Interpreting: It is the fourth step in which the listener comprehends verbal and non-verbal codes to assign 

meaning to the information. 

Evaluating: It is the assessment of the value of the message. In order to evaluate it, the listener must shed 

her/his biases/prejudices, etc. 

Responding: It is the last step which involves giving feedback. 

In the process of effective and successful communication, the sender of the message is the encoder of it. The 

sender wants to share a message with the listener. The sender encodes the message in spoken form i.e. put the 

message into words. The message reaches the listener’s brain and then the message is decoded and 

communication is achieved. 

Processing of listening Input:  In the process of listening, the words of the speaker serves as the(acoustic) 

input. When the input reaches the listener’s brain, the listener processes the input, i.e. performs a series of 

operations on the input. The input can be processed in two ways: 

A. Bottom-up processing: In the case of bottom-up processing, the listener receives the input and analyses it at 

different levels of organization. The listener looks at the component parts of the message. She/he decodes 

sounds first, then words, phrases, clauses and sentences. Bottom-up processing requires the listener’s lexical 

and grammatical competence in the language for ferreting out the intended meaning of the input. The following 

are the steps involved in bottom-up processing: the listener will scan the message for lexical items which are 

known to her/him, segment the stream of speech into constituent parts and make use of phonological cues such 

as stress, intonation, pitch, etc. in order to grasp the information focus and also use grammatical cues to divide 

the input into sense groups in a logical way. The listener first recognizes discrete sounds and then the key 

words. Thereafter, the listener must recognize word and clause divisions, discourse markers, suprasegmental 

features and word-order patterns. 

B. Top-down processing: In the case of top-down processing, the listeners makes the best use of her/his 

background knowledge in order to understand the message. The listener’s knowledge enables her/him to guess 
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the intended meaning of the message. The listener resorts to top-down processing when the topic is known to 

the listener. The listener listens for the main idea in order to predict, summarize, make inferences, etc. 

Different Types of Listening: A listener listens with a particular purpose in the mind. It is the purpose of the 

listener which determines the types of listening. There are different types of listening: 

1. Content/Informative listening: This listening takes place when we listen to reports, news, briefings, 

speeches, lectures, etc. to understand the desired information/messages. 

2. Empathetic/therapeutic listening:  This type of listening takes place when we listen to other’s sorrows, 

sufferings, hardships, etc. Doctors, psychiatrists, counselors, etc. employ this. 

3. Appreciative listening: This kind of listening takes place when we listen to music/songs. Then we use this 

for appreciating lyrics, melodies, etc. 

4. Critical listening: This type of listening takes place when the listener analyses the ideas or facts and makes 

critical judgements. 

5. Passive/Marginal listening: This listening takes place when we listen with divided attention. —when 

students do their home tasks with TV on in the room. 

6. Selective listening: We employ this listening when we look for a certain type of information. 

7. Creative listening: We employ this listening when we devise solutions to problems. For example, after 

listening to a short story, we suggest a different end. 

8. Intensive listening: This listening takes place when we listen to a small amount of speech a number of times 

for acquiring correct pronunciation, understanding the elements of language –phonological, morphological, 

grammatical, discourse features, etc. 

9. Extensive listening: This listening takes place when we listen to many recordings, etc. on the same topic. 

10. Global Listening: we use this listening when we listen in order to understand the main points or the sub-

points. 

11. Participatory /Reciprocal Listening: This listening is of two types –interactional and transactional. 

Interactional listening takes place when the focus is on the interactional functions such as establishing rapport, 
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showing empathy, interest, etc., maintaining social harmony, etc. In other words, this listening takes place when 

the speaker and the listeners are engaged in social rituals. When the focus is on conveying information, 

transactional listening takes place. 

12. Non-participatory listening: When one listens to live conversations /speeches without participating, it is 

referred to as non-participatory listening e.g. listening to announcements, songs, radio, public lectures, etc. this 

is one-way listening. 

13. Interactive listening:  Interactive listening involves an active interplay between a listener and a speaker or a 

listener and a text 

14. Casual listening: A. Doff (1988) spoke of casual listening. This takes place when we listen to something or 

someone without any particular purpose. 

15. Automatic& Controlled listening: Initially second language learners use controlled listening. This type of 

listening requires conscious planning and deliberate efforts of the listener. First language learners use automatic 

listening because they can automatically process the message. They have sufficient knowledge about the 

language, whereas second language learners have limited knowledge about the language. 

Sub-skills of listening: Micro-skills or enabling skills or sub-skills or part skills refer to “the individual 

processes or/and abilities which are used in carrying out a complex activity” (Richards). Macro-skills are micro-

skills used in combination or comprise sets of micro skills. The two most important processes ---the decoding 

process and the meaning-making process—are involved in the skill of listening. 

1. Decoding Process: It refers to the process of translating the acoustic input (stream of speech) into standard 

/workable/understandable forms of language e.g. words, phrases, or sentences. This process takes place at 

various levels ---phoneme level, syllable level, word level, sentence level. This process comprises two micro-

skills: 

A. Perception Skills: 

 Recognizing individual speech sounds—vowels and consonants e.g. [p], [b], [t], [k], [m], [n], etc. at 

phoneme level, 

 Discriminating between sounds e.g. [pin] vs. [bin] at phoneme level, 
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 Identifying stressed syllables and unstressed syllables e.g. ˈobject (Noun), obˈject (verb) at syllable 

level, 

 Recognizing variation in stress at syllable level, 

 Identifying the number of syllables in words, 

 Recognizing syllable structure at syllable level, 

 Identifying word boundaries in connected speech—juncture—e.g. /mytrain/ = /my+ train/ or /might + 

rain/ at word level 

 Identifying stressed words in utterances e.g.’ Rani ˈbought a ` pen’, at sentence level 

 Recognizing intonation patterns at sentence level in connected speech: falling tone, rising to, falling-

rising tone, rising-falling tone. 

 Identifying reduced forms in connected speech e.g. elision, contracted forms, assimilation, etc. at 

sentence level e.g. I’ll, she’s, won’t, etc. 

B. Language skills: 

 Identifying individual words and groups and building up possible meanings for them at word level and 

sentence level, 

 Figuring out new/unfamiliar words and their meanings at word level, 

 Identifying discourse markers or cohesive devices at sentence level e.g. anyway, however, as a matter of 

fact, etc. 

2. Meaning-making process: The listener has to perform the following sub-skills in order to comprehend the 

underlying meaning or literal meaning of the utterances: 

A. Using knowledge of the world (White, 1998): 

 Connecting groups of words to non-linguistic features such as expressions, gestures, in order to get clue 

to meanings at text level. 

 Using previous knowledge of the topic to guess what the speaker is saying about it 

 Using knowledge patterns of social intercourse to predict meanings i.e. formulaic language as in 

ordering in a restaurant, making a telephone call, etc. An efficient listener anticipates what she/he is 

going to hear/listen to. (Predictive skills) 
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B. Interacting with a speaker: 

 Coping with variations among speakers i.e. speed of delivery or accent at text level 

 Recognizing speaker’s intention 

 Identifying the attitude /mood of the speaker 

 Recognizing spoken cues about things –when to change a topic, to take a turn, to take the floor, etc. 

 Predicting what the speaker will say next. 

C. Dealing with Information: 

 Understanding the gist or essence of an utterance at the text level—an overall idea of what is heard 

 Understanding the main points and how they are related to each other 

 Selecting essential/important information and recognizing redundant information 

 Understanding details e.g. train time (arrival, departure) 

 Inferring the information which is not explicitly stated or has been omitted 

 Deducing meaning from the context 

 Understanding import of the discourse markers in the context 

 Understanding literal meaning of the listening text or material –extracting specific information e.g. 

names of main or pivotal characters, their salient or idiosyncratic features, cause and effect, comparison 

and contrast, etc. 

 Understanding functional value of utterances 

 Recognizing coherence between utterances/sentences 

 Understanding text structure and organization 

What are Segmental Features? 

The speech sounds are produced with our speech organs and they are called segments. Segments in English 

include vowels and consonants. A vowel is phonetically defined as a voiced speech sound which is produced by 

the unimpeded passage of the breath through the mouth. A consonant is phonetically described as a speech 

sound produced by partial or complete stoppage of the breath. 

Vowels: In Received Pronunciation in English, there are twenty vowels. All vowels are voiced speech sounds. 

Vowels are classified into monophthongs (12) and diphthongs (8 or 9). A monophthong is a vowel sound which 
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does not change in quality and for which the organs of speech remain in a given position for an appreciable 

period of time. Monophthongs are known as pure vowels. A diphthong is a vowel sound with a continually 

changing quality and for which the organs of speech start in the production of one vowel and immediately 

moves in the direction of another vowel. It is a gliding vowel. All diphthongs are long vowels.  Vowels can be 

described in terms of height (close, half-close, half-open, open), time length (long, short), part of the tongue 

(front, central, back) involved and position of the lips (rounded, spread, neutral). 

Front vowels: They are articulated by the front of the tongue raised in the direction of the hard palate: 

/iː/                                 /ɪ/                                     /e/                                     /æ/ 

tree /triː/                     fit /fɪt/                            pen /pen/                           man /mæn/ 

meet /miːt/               city /ˈsɪti/                       bed    /bed/                          glad  /ɡlæd/ 

see    /siː/                  milk /mɪlk/                     seven /sevn /                       lamb  /læm/ 

heel   /hiːl/               Jim /dʒɪm/                       well    /wel/                        thank /θæŋk/ 

teen   /tiːn/              village /vɪlɪdʒ/                   very   /veri/                       sand /sænd/ 

Back vowels: They are articulated by the back of the tongue raised in the direction of the soft palate: 

   /uː/                         /ʊ/                       /ɔː/                       /ɒ /                            /ɑː/ 

rule   /ruːl/             put /pʊt/                all /ɔːl/               not /nɒt/              calm /kɑːm/ 

root   /ruːt/            book /bʊk/           appal/əpɔːl/           off   /ɒf/                far /fɑː(r)/ 

you     /juː/           push/pʊʃ/            author/ɔːθə(r)/       loss /lɒs/                part /pɑːt/ 

move /muːv/        wood/wʊd/          board/bɔːd/          pond /pɒnd/            half /hɑːf/ 

Central vowels are articulated by the central part of the tongue raised towards the roof of the mouth between 

the hard palate and the soft palate: 

/ɜː/                                              /ə /                                      /ʌ/ 

her/hɜː(r)/                         modern /mɒdən/                         cut /kʌt/ 

bird /bɜːd/                         method /meθəd/                   among/əmʌŋ/ 
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earn/ɜːn/                            concert/kɒnsət/                   wonder/wʌndə(r)/                            

 work/wɜːk/                      lemon /lemən/                           does   /dʌz/ 

Diphthongs: In English we generally envisage eight diphthongs. 

/aɪ/                         /ɔɪ/                       /aʊ/                      /əʊ/                       /ɔə/ 

time/taɪm/          boy /bɔɪ/               loud /laʊd/            home/ həʊm/         four /fɔə / 

night /naɪt/        choice/tʃɔɪs/         bough /baʊ/           know /nəʊ/          coarse /kɔə/ 

child/tʃaɪld/       noise/nɔɪz/         resound /rɪzaʊnd/     go /ɡəʊ/              more /mɔə (r)/ 

fly /flaɪ/             point/pɔɪnt/          thou /ðaʊ/               dough /dəʊ/         your /jɔə (r)/ 

nice /naɪs/         royal/r ɔɪəl/         town/taʊn/               hope /həʊp/          wore/wɔə (r)/ 

     /eɪ/                             /ɪə/                          /ʊə/                               /eə/ 

came /keɪm/            ear /ɪə(r)/                 sure /ʃʊə(r)/              pair /peə(r)/ 

make /meɪk/           here /hɪə/                poor /pʊə(r)/              spare /speə(r)/ 

take /teɪk/              beard /bɪəd/              tour /tʊə(r)/               chair /tʃeə(r)/ 

plain /pleɪn/           theatre /θɪətə(r)/       jewel /dʒuəl/             care /keə(r)/ 

they /ðeɪ/                 real /rɪəl/                doer /ˈduə(r)/             hare /heə(r)/ 

Consonants:  In English consonants are of seven types: 

1.Plosives: They are produced with a stricture of complete closure and sudden release. For example, 

    /p/                       /b/               / t/                     /d/                    /k/                          /g/ 

pass /pɑːs/      bed  /bed/       taken /teɪkn/       deed /diːd/      bacon/beɪkən/   govern/ˈɡʌvn/ 

pill /pɪl/          bull /bʊl/      bottle /bɒtl /      begged /beɡd/   acme /ækmi/     goose/ɡuːs/ 

upper /ˈʌpə(r)/ bulb  /bʌlb/  theatre /θɪətə(r)/ dome /dəʊm/  collar /kɒlə/     game  /ɡeɪm/ 

spoon/spuːn/ boat/bəʊt/ tumble/tʌmbl/ hiding/haɪdɪŋ/ key/kiː/ exact/ɪɡˈzækt/ 

2. Affricates: They are produced with a stricture of complete closure and slow release. For example, /tʃ/ as in 
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chain /tʃeɪn/,  choose/tʃuːz/ ,nature /neɪtʃə(r)/ , charm/tʃɑːm/  : /dʒ/ as in   bridge/brɪdʒ/ , jaw /dʒɔː/, edge/edʒ/ 

,June /dʒuːn/. 

3. Fricatives : They are produced with a stricture of close approximation . for example, 

/f/                     /v/                   /θ/                      /ð/                 /s/               /z/ 

far /fɑː(r)/      van /væn/      thin /θɪn/          then/ðen/      so  /səʊ/       zoo/zuː/ 

foot /fʊt/        voice/vɔɪs/     author /ɔːθə(r)/ though/ ðəʊ/  base/beɪs/   zeal/ziːl/ 

fold  /fəʊld/    verse /vɜːs/   north / nɔːθ/       thus /ðʌs/      use/juːz/    zest/zest/ 

fair  /feə(r)/     vine /vaɪn/    month/mʌnθ/      they/ðeɪ/     close/kləʊz/  scissors/sɪzəz/ 

 /ʃ/                                  /ʒ/                                /h/ 

shoe/ʃuː/                       measure /meʒə(r)/           hill /hɪl/ 

Mansion /mænʃn/         usual /juːʒuəl/                house/haʊs/ 

Nation  /ˈneɪʃn/             azure  /æʒə(r)/             heaven/hevn/ 

Sure  /ʃʊə(r)/                message /mesɪdʒ/       head /hed/ 

.4. Frictionless continuant: It is produced with a stricture of open approximation. For example, /r/ as in 

ribbon/rɪbən/, red/red/,  run /rʌn/,  rake/reɪk/. 

5. Lateral: It is produced with a stricture of partial closure. For example, /l/  as in leave/liːv/,      lake/leɪk/, 

feel/fiːl/, bell /bel/, collar/(kɒlə/. 

6. Nasals: They are produced with a stricture of complete oral closure. For example, /m/ as in  small/smɔːl/, 

make /meɪk/,  comfort  /ˈkʌmfət/ , triumph/traɪʌmf/ ;  /n/  as in  own/əʊn/ enroll/ɪnrəʊl/, soon /suːn/  ,nice/naɪs/, 

; /ŋ/ as in  young/jʌŋ/, long/lɒŋ/ , ink/ɪŋk/ , sing/sɪŋ/,belong  /bɪlɒŋ/ 

7. Semi-vowels: they are produced with a stricture of open approximation. They are vowel-like in their 

aerticulation but they are classified as consonants as they do not form the nucleus of the syllable. For example, 

/w/ as in women/wɪmɪn/, wind /wɪnd/, want/wɒnt/,war/wɔː(r)/ ; /j/ as in year /jɪə(r)/ , yes/jes/,  yawn/jɔːn/,yaw 

/jɔː/ . 
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Syllable Structure: A syllable consists of one vowel sound and/or one or more than consonants. The structure 

of a typical English syllable is CCCVCCCC /C (0—3) VC (0—4). A syllable consists of onset and rhyme and 

rhyme consists of nucleus and coda. A vowel/vowel sound is the nucleus. the number of syllables present in a 

word depends on the number of the vowel sound –one vowel sound, one syllable. 

Monosyllabic words: Structure V: I/aɪ/, a/ə/, heir/eə(r)/ ; structure VC : ass /æs/ ;  structure CV: law /lɔː/  ; 

structure CVC : can /kən/ ;  structure CCV: play /pleɪ/; structure CCCV: spray /spreɪ/ . Disyllabic words: 

beauty, worker, dancer, going, etc. 

Supra-segmental Features: These features are those which go beyond the study of segments or phonemes. 

They characterize phonetic phenomena spread over a succession of sound units and not just a single segment. 

These features include stress, juncture, intonation, etc. 

Stress:  It is the intensity of prominence given to a syllable. Primary stress is the most important. it is indicated 

by the superscript mark ( `). Not all syllables in a word are stressed. There are rules for placing stress. 

1. If the word is a noun or an adjective, the stress falls on the first syllable. For example, 

Object(N)/ˈɒbdʒɪkt/ , skillful /ˈskɪlfl/ ,etc. 

2. If the word is a verb, the stress falls on the second syllable. For example, object (V) /əbˈdʒekt/, strengthen 

/ˈstreŋkθn/, etc. 

Juncture: It refers to interludes or pauses in connected speech. The words ‘might rain’ in rapid speech may be 

heard as/ might rain/ or /my train/. Here the juncture is placed after might or my. The word ‘nitrate ‘in rapid 

speech may be heard as /nitrate/ or /night rate/. 

Intonation:  It is a significant variation in pitch from one part of an utterance to another. 

1. Falling Intonation ( `) : It is used for 

(a) statements which are complete and definite without emotional implication. 

The ˈhouse is `old . It’s is ˈ eight o’`clock. 

(b) commands : ˈ Don’t ˈ make a `noise . ˈShut the `door. 

(c) matter-of-fact wh-questions: ˈWhat are you` doing? 
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2. Rising Intonation (➚ ) : It is used for 

(a) yes/no question: ˌ Are you ˌ Going ➚ there? 

(b) Statements intended to be questions: He ˌisn’t ➚ going. 

(c) Polite Wh-questions: ˌWhen do you ➚ come? 

Discourse markers: They are used to “make clear the connection between what we are going to say and what 

came before. (Swan). They are used for: 

1. connecting: talking about, with reference to. 

2. structuring: first, firstly, secondly, finally, to start with , moreover, in addition, similarly, on top of that , 

besides  etc.( divisions) ; all the same, yet, and yet, on the other hand, etc.(contrast); thus, therefore, so, etc.( 

logical consequence) ; for instance, in particular, such as, apart from, and so on , and so forth ,etc. ( 

exemplifying and excepting) ; on the whole, in general, as a rule, broadly speaking, etc.( generalizing) ; I mean, 

that is to say, in other words, etc.( clarifying) . 

3.dismissing: at any rate, anyway, anyhow. 

4. change of subject: by the way, incidentally, I say. 

5. focusing: as regards, regarding, as far as …concerned, as for, etc. 

6. showing attitude to other person: after all, no doubt, I’m afraid, etc. 

7. showing attitude to what we are saying: frankly, honestly, I think, I feel, I guess, I reckon, I suppose, I mean, 

so to speak, sort of, kind of, more or less, really, so to speak, etc. 

8. referring to other people’s expectations: as a matter of fact, actually, in fact, to tell the truth, well etc. 

Teaching Segmental Features: As far as the teaching methodology is concerned, teaching segmental features 

can be done through the integrated approach or in isolation. As far as class management is concerned, the 

teacher may adopt the three modes of class management: individualized approach (each student performs their 

tasks and activities on their own.), group approach (groups of students make efforts to understand the text 

jointly), and whole-class approach (teacher controls the class and sets tasks and activities). Successful sound 
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perception on the part of the students is vital to their understanding the listening text. The teacher would teach 

them how to develop perception skills. The teacher will develop various sub-skills subsumed under perception 

skills. Their aural perception is a must. The students are given exercises made up of short discrete items. They 

need practice to master discrete sounds and learn the correct pronunciation of words. The teacher will set tasks 

and activities at the two most important levels to develop the different sub-skills—at word level and at sentence 

level. 

Developing the Sub-skill of Recognizing individual speech sounds: In order to develop the sub-skill of 

recognizing individual speech sounds, repletion exercises can be given to the students because they can help 

them master speech sounds. Words are played on the tape recorder and the students listen to the words and 

repeat them individually. Repetition drills may be employed. The teacher corrects, when necessary. Repetition 

is of much importance because it ensures that the students hear the sounds correctly. The teacher may conduct 

this exercise individually: 

Teacher: bat, cat, fat, mat, pat, sat, tat 

Student: bat, cat, fat, mat, pat, sat, tat 

Teacher: man, fan, tan, pan 

Student: man /mʌn/ (incorrect) 

Teacher: (correcting) man /mæn/ 

The teacher says the following words and students repeat them. In this way the students can recognize the 

discrete sounds such as [m], [f], [j], etc. 

Developing the Sub-skill of Discriminating between sounds: In order to develop these sub-skill minimal-pair 

distinctions can be gives. The teacher calls out pairs of words. The students use a tick to indicate identical 

sounds and use a cross to indicate different sounds. These same-or-different exercises are very useful. 

INSTRUCTION:  Listen to the pairs of words and put a tick in the box on the worksheet if the words are 

identical and put a cross if the words are different in pronunciation. 
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LISTENING TEXT: 

1. sea/sea           2. Sea/see    3. Pin/bin           4. Tin/fin      5. Pick/pig 

6. shell/sell         7. Pine/vine    8. paid/said       9. Tell/sell     10. Find/mind 

11. pet/set        12. Pain/main    13. Put/soot   14. Kite/mite   15. Train/plain 

16. sun/son     17. Pail/pale   18. Tan/fan      19. Bus/pot      20. Cot/pot 

WORKSHEET:  1.       2.       3.       4.       5.       6.      7.      8.        9.     10.     11.     12.     13.   14.          15.       

16.        17.          18.        19.        20. 

The teacher also gives them which category exercises: 

INSTRUCTION: Listen to the vowel sounds in the words. [iː] may be called 1, [e] called 2, [æ] may be called 

3, [ ʌ ] may be called 4, [ʊ] may be called 5. 

LISTENING TEXT: 

(a) dean (b) boot   (c) not  (d) head   (e) calm   (f) cough  (g) glad (h) pen 

WORKSHEET: 

(a)       (b)          (c)       (d)           (e)            (f)            (g)            (h) 

The teacher gives the students phrases or sentences and ask them how often they have heard a particular 

sound. 

INSTRUCTION: Listen to what I say and tell me how often you have heard the speech sound /tʃ/ as in chin. 

LISTENING TEXT: ‘A chap is going out’, ‘each boy will attend the school’, The Flower is charming’. 

WORKSHEET:……………………………………………………………………………… 

The teacher now gives the students worksheets with four words written on them each. The teacher 

pronounces one of the four words and asks the student to identify the right word. 

INSTRUCTION: Listen to the words that I say and circle the words you hear on your worksheet 

LISTENING TEXT: sun, cut, bet, march 
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WORKSHEET:………………………………………………………………………………… 

1. cat/cut/cute      2. Son/sun/soon     3. Bat/but/ bet    4. Munch/much/march 

Developing the sub-skill of identifying the number of syllables: In order to develop this sub-skill, the teacher 

gives the students relevant exercises. Words may have one syllable, two syllables, three syllables, four syllables, 

etc. 

INSTRUCTION: Listen to the words and write them in the correct group, according to the number of syllables 

the words contain 

LISTENING TEXT: 

Pot                         poet                        handbook               porter 

     gentleman                    fight                         worker                   Banana 

        fighter                       holiday                     tinkle                    literature 

WORKSHEET: 

  1 syllable             2 syllables        3 syllables        4 syllables 

------------             ------------          -----------        ------------- 

------------            ---------------        -----------        ------------ 

Developing the sub-skill of identifying stressed and unstressed syllables in words: In order to develop this 

sub-skill, the teacher will give them words belonging to nouns, verbs and adjectives and ask them to identify 

stressed and unstressed syllable in words. 

INSTRUCTION: Listen to words and identify the words with a primary stress and those unstressed. 

LISTENING TEXT: advice, advise, love, lovely 

WORKSHEET: 

Stressed                                  unstressed 

-----------                                ------------- 

------------                              --------------- 
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Developing the sub-kill of producing short phrases or sentences used every day:  In order to develop this 

sub-skill, the teacher asks the students to repeat short phrases or sentences, and asks them to repeat them. The 

teacher may play tape recorder. These model sentences should be those used in normal colloquial speech. 

Teacher : How do you do ? 

Student: How do you do? 

Teacher : May I come in ? 

Student : May I come in? 

Developing the sub-skill of identifying word division: In order to develop this sub-skill , the teacher gives the 

students exercises and ask them to identify word division in connected speech : how many words are there in 

the utterances ? 

INSTRUCTION: Listen to what the teacher is saying or what is being played on the tape recorder and identify 

word division in the speech. 

LISTENING TEXT: Igonnagothere. Iwantapencil. Wotchawon. 

WORKSHEET:……………………………………………………………………………….. 

Developing the sub-skill of identifying sentence stress: Any part of a sentence can be stressed and this can 

convey meanings. This stress indicates the speaker’s feelings, emotions, attitudes, etc. In order to develop this 

sub-skill, the teacher utters a sentence and asks the students to recognize meaning, due to change of stress, of 

the same sentence. For example, 

          Significant Stress Underlined                                   Possible Meaning 

1. The man doesn’t work in Calcutta                       But his friend does 

2. The man doesn’t work in Calcutta                       certainly he doesn’t 

3. The man doesn’t work in Calcutta                       but lives there 

4. The man doesn’t work in Calcutta                   but outside Calcutta i.e. in the suburbs 

5. The man doesn’t work in Calcutta                       but in Habra 

The students are given practice in identifying significant stress in an utterance and are asked to comment on the 

meaning. 
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INSTRUCTION: You will hear the same sentence five times. Each utterance has a different meaning. Underline 

the word bearing significant stress and comment on meaning. 

LISTENING TEXT: 

1. Did the man sell the white car ? 

2. Did the man sell the white car? 

3. Did the man sell the white car? 

4. Did the man sell the white car? 

WORKSHEET: 

1…………. 

2………….. 

3……………. 

4…………… 

Developing the sub-skill of identifying intonation: When sentences are uttered, they are uttered with different 

intonation patterns. The teacher asks them to identify the pattern and comment on the meaning. 

INSTRUCTION: Listen to the utterances which are spoken with a falling intonation and a rising intonation. 

Mark the fall (`) or rise (➚) in the right place in the sentence. 

LISTENING TEXT: 

1. You are very honest 

2. Where are you going? 

3. What is your name? 

4. Open the door. 

5. Don’t go there. 

6. Are you going there? 

7. You won’t go. 

WORKSHEET: ……………………………………………………………………………. 
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Depending on the intonation (falling or rising), the same sentence conveys different meaning. The teacher asks 

the students to comment on the semantic difference. The sentence ‘Shut the door’ with a falling tone is a 

command whereas the same sentence with a rising tone is a request. The sentence ‘What is your name?’ with a 

falling tone is a matter-of-fact question and is not polite and not impolite. The same sentence with a rising tone 

is a question showing politeness and personal interest. 

INSTRUCTION: Listen to the sentence /utterance which are said with a falling or rising tone/intonation. Tick 

the appropriate box for a question /exclamation, command, etc. 

LISTENING TEXT: Come to the party / Come to the party 

WORKSHEET: 

Command                                     Request 

…                                                    …… 

Importance of Learning Segmental & Supra-segmental Features: 

The importance of learning segmental and supra-segmental features in developing the sub-skills of listening is 

immense. They play an important role in this regard. We speak with the help of our vocal organs. The speech 

sounds are the building blocks of words, phrases, clauses or sentences which we utter. Incorrect pronunciation 

will surely result in misunderstanding. It is mandatory for the students to recognize the discrete speech sounds. 

If they can acquire competence in recognizing these speech sounds, they can utter the words, sentences, etc. 

correctly. A good knowledge of segmental features facilitates the correct pronunciation of words, phrases, etc. 

If the students can be well versed in supra-segmental features, they can speak English fluently and can convey 

their attitudes, feelings, emotions, etc. in an appropriate and meaningful way. 

Importance of learning Discourse markers: Discourse markers function as logical connectors. They 

contribute to our understanding of the text. They make us understand the coherence between the 

utterances/sentences.  They facilitate our communication successfully and effectively. They are used for 

conveying language functions more logically. They help us speak fluently. They reflect the organization of the 

text.  

http://www.ijnrd.org/


 © 2023 IJNRD | Volume 8, Issue 3 March 2023 | ISSN: 2456-4184 | IJNRD.ORG 

IJNRD2303273 International Journal of Novel Research and Development (www.ijnrd.org)  
 

c664 
 

Developing the sub-skill of identifying discourse markers:  In order to develop this sub-skill, the teacher will 

ask the students to listen to a selected recorded speech played on tape recorder and ask them to identify the 

discourse markers. 

INSTRUCTION: Listen to how tea is prepared and identify the discourse markers and write them on the 

worksheet. 

LISTENING TEXT:’ The preparation of tea goes through a number of interconnected steps. First some water is 

boiled in a pot on a burning oven. Secondly tea leaves are poured into the boiling water. Lastly the liquor is 

poured into cups. ‘ 

WORKSHEET: ……………………………………………………………………………… 

Importance of Acquiring listening skill: One who acquires competence in listening skills can become a better 

and fluent speaker. She/he can understand the listening text and can communicate in both transactional and 

interactional ways. She/he can be successful in interviews. Thus, it helps her/him to shine professionally. A 

student with competence in listening skills can interact with the teacher and her knowledge can be enriched.  

Conclusion: Undoubtedly, listening skill is very important and is a prerequisite for developing speaking skill. 

There is not output without any input. Productive skills can be developed only through developing receptive 

skills. The mastery over these sub-skills help the students to speak English correctly and fluently. 
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