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Abstract : This paper explores strategies for integrating interdisciplinary learning within geography education, emphasizing the
importance of a holistic approach to understanding complex spatial phenomena. By incorporating insights from fields such as
history, sociology, environmental science, and economics, geography educators can foster a more comprehensive and
contextualized learning experience. The study highlights successful case studies, pedagogical frameworks, and collaborative
projects that enhance critical thinking and problem-solving skills among students. Key findings suggest that interdisciplinary
methods not only enrich geographic literacy but also prepare learners for addressing real-world challenges.
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INTRODUCTION

The main objective of all education is to develop an autonomous learner who can effectively engage with the community.
Interdisciplinary education aims to impart knowledge about various disciplines. It encourages students to blend knowledge,
methodologies, and ideas from different fields of study. It motivates them to engage in a professional manner. It allows students to
combine skills, facilitating their understanding by connecting concepts across disciplines, and using this knowledge to solve
complex problems. This approach leads to a comprehensive understanding of how to apply a wide range of knowledge in a particular
field and promotes innovative thinking. Assessment is the final step in this process, and it plays a crucial role in evaluating students'
comprehension of geography topics and their critical thinking abilities. Field et al (2004) argue that assessment can be enhanced by
involving students actively in evaluating and directly testing the key assumptions and implications of their work. This aligns with
NEP's statement on the importance of being globally-oriented and producing students who possess definitive proficiency. This
approach will provide better employment opportunities and enable individuals to achieve their career goals with self-determined
professional motives.

Overview of NEP 2020

National Education Policy 2020 is the third education policy in the history of India after independence. The government of India
believes that the education sector is the key for the change and development in the country. So, from time to time it has changed its
education policy in the interest of the nation. The changes in policy of education also aim in changing the system and structure of
education in the country. For example, opening of Navodaya Vidyalayas, Kendriya Vidyalayas, independent schools, special
schools for the disabled etc. NEP 2020 is a comprehensive framework for primary education to higher education as well as
vocational training in the country. It also includes madrasas, and training given in madrasas. The policy of the education starts with
a small village and goes up to international level. The main focus of the government is to bring the entire spectrum of education
under one umbrella. Any change in the education system, its steps, methods are designed in such a way to reach the entire spectrum
of the education in the country. Like first step, the government has conducted the national level quiz on the NEP to address and
make aware every citizen of the country about the NEP. An entire dedicated website for NEP is made and videos are made in
multiple languages to explain each and every concept of the NEP.

Importance of interdisciplinary learning in Geography Education

Education or learning at any level should always be thought of in terms of interdisciplinary programs and related courses. Starting
from early education, the policy proposes to integrate different streams of learning such as basic sciences, social sciences, art, sports,
and vocational skills in the school curriculum. Integration of geography with natural and social sciences will be a powerful means
for developing interdisciplinary understanding. This is necessary as geographers are in fact synthesis’s; often geographical inquiry
sets out to view and explain how things are integrated and interlinked. In the context of NEP 2020, this integration of subjects
becomes significant as the policy aims at moving away from the present fragmented knowledge delivery and towards an integrated
multidisciplinary education. The idea of moving away from textbooks to a more well-rounded education is also proposed. Textbooks
often exemplify traditional discipline-based boundaries that the policy is trying to blur.

The introduction of NEP 2020 marked a considerable shift in the paradigm of education in India at all levels. It is perceived as a
game changer. The policy is based on the foundations of inclusiveness, development, expansion, and integrity and aims at turning
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India into a world superpower of knowledge. The policy consolidates the two Ministries to form a single Ministry of Education. A
distinct feature of the policy is the emphasis on science learning, universalization of education from preschool to secondary level,
and multilingualism in both instruction and examination. It has also proposed setting up of a new regulatory body, the Rashtriya
Shiksha Aayog, which will prepare a holistic education plan for the country, the idea of which seems to be derived from Indian
philosophy.

Strategies for Promoting Interdisciplinary Learning

Simply encapsulating two different subjects into a learning module is inadequate because it does not provide the depth of knowledge
and variety of experiences that are possible when they are studied distinctly and in relation to each other. Major areas of burgeoning
activity in geographic education involve the linkage of the subject with others within an integrated curriculum and the promotion
of learning that takes place outside the confines of the conventional curriculum. A common approach for integrating geography
with other subjects involves assimilating the geography in the 'mother' subject where the teacher or textbook in say, science or
mathematics, uses geographical examples to illustrate principles of their own subject. This is generally the easiest way to get
teachers and pupils both to see geography's relevance to other subjects and to develop their understanding how what they learn in
the geography classroom is applicable to the world at large, but it does little to create a genuinely interdisciplinary learning
experience. An alternative is to adapt 'mother’ subject content to promote learning of both subjects in a geographic context and vice
versa. This method requires a high level of coordination between teachers of different subjects and is best carried out using a team-
teaching method. A third approach is to find a common ground between subjects and teach them as a single subject with its own
identity and methods but using materials and teaching from both subjects. This method therefore should take equal input from
teachers of different subjects and be taught to pupils who may be exclusively of one subject class. Note that neither pupils nor
teachers of other subjects can hope to gain much if the learning is simply taking one set of subject content and teaching it using the
methods of the other subject. Any of these approaches can be more effective if involve formal assessment of other subjects using
geography assessments or vice versa.

Integration of Geography with other subjects

It is generally believed that in the current education climate in many countries, an isolated geography curriculum is not beneficial
to the development of the subject and its broader educational goals. This is particularly relevant as geography is losing its place as
a core curriculum subject in many countries and schools. An integrated curriculum provides an opportunity for showing the
importance of geography to the understanding of broader issues and facilitating learning from other subjects. This can be critical to
the preservation of the subject.

The National Council for the Social Studies in the United States takes the view that social studies and, by inclusion, geography are
ideal vehicles for the realization of integration because they can be used to pull together knowledge and information from various
subjects in order to address complex issues which are not narrowly defined. This is in contrast to the teaching of subjects in isolation,
where subject specialists often regard their field of expertise as an end in itself and the mastery and retention of subject-specific
content may overshadow the broader skills and understandings which are relevant to the application of the knowledge.

Integration has been defined as the development of the “concept of a structural whole, instead of learning isolated facts and
techniques in subject fields™ (Young, 1956). The key to interdisciplinary learning is to find a common ground between different
subjects which will allow subjects to complement each other and contribute to producing a broader understanding of issues and
concepts.

Project-based learning approaches

PBL essentially entails the generation of a project of any duration to synthesize a complex question, problem, or challenge. There
are many types and styles of PBL, but most centre around the motivation of students to identify and use problem-solving skills.
Projects are likely to cut across traditional subject matter boundaries and lead to the increased application of what has been learned.
PBL is student-cantered, and it provides the opportunity for the student to take control of their own learning. The teacher in this
setting is more of a facilitator, and it is his/her responsibility to guide the student in the right direction. PBL is relevant and integrative
and provides an intellectually honest and authentic task. Projects become in-depth studies of a topic, and students can get involved
in the design, management, and completion of their project. They can utilize the community, make use of experts or resources, and
build an end product preparing them for what the real world has to offer. The quality of the project is very important and should
produce a constructive change of understanding and be communicated to those who have a stake in the project.

Collaborative teaching and learning methods

By grouping students in a cooperative learning environment, it has been proven that, for the most part, the student learns and retains
information better. A student-cantered collaborative learning opens up the field for the educator to guide and direct the learning
experience. This can be done by engaging students in structured group work, having peer tutoring, or debates. Think-pair-share is
a simple model to pick up and can be implemented on the spot. Students are first asked a question, then given time to think, followed
by discussing their answer with a partner, and then sharing it with the entire class. This is a structured way of confronting alternate
viewpoints and gauging a student's understanding of a topic.

Collaborative teaching is a refined extension of cooperative learning. Collaborative teaching is where two or more teachers from
different subject areas work together, jointly teaching the students, often discussing and problem-solving together. Team teaching
has a similar outcome, but is less structured. The intent of both approaches is to mix the strengths of the content area experts and
provide the best learning environment for students. Unfortunately, this method is hard to implement in today's schools since it
requires a modified class schedule and grouping of teachers and classes.

Use of technology in interdisciplinary learning

While multimedia resources can be effective tools for teaching students about various dimensions of global issues, they are also
isolatable in the classroom and often best suited for a single discipline.

Multimedia encyclopaedias and atlases, along with educational software and the internet, provide a wealth of information for
students to learn varied dimensions of the geography discipline. In an interdisciplinary sense, teachers can use these resources to
help students see connections between geography and other disciplines. For example, a teacher might use a historical atlas to show
students that the boundaries of present-day countries are a result of historical events and often the subject of ongoing political
tension.
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As many of these dimensions reach beyond the scope of the traditional paper and pencil classroom, web-based tools offer a means
of efficiently and effectively executing interdisciplinary strategies. Technology serves as a link between various disciplines for
which the term geography is the common factor. But while technology can support interdisciplinary learning, it can also support
learning that is shallow and discipline-based.

Teachers have been using technology to support the learning process since the advent of tools like the radio and the electric
typewriter. With the development of the computer and the internet, teachers have discovered new and innovative ways to use
technology to support learning, and technology has become an integral part of the learning process of today's students. There is a
growing movement among educators to use the potential of digital, web-based tools to bring the dimensions of their discipline into
the learning process.

Implementation of Interdisciplinary Learning in Geography Education

To implement interdisciplinary learning into geography, the curriculum, upon which all educational practices are based, must
change. To meet the needs of the 21st century, a revised geography curriculum would engage pupils in learning about the world as
it is and how it got to be like this, focusing on the present. It would be inquiry-based, developing understanding using key questions.
It would be problem-solving based, helping young people face the future with a greater degree of confidence. Modern geography
in this case would act as a mentor to young people as they face the uncertainty of rapid change and complexity and it would have
at its heart an education for sustainable development. Hence, it needs to be current, reflecting the nature of the discipline rather than
the world around us, which is dynamic and constantly in flux. The curriculum would thus be skills-focused, promoting the use of
the four capacities found within A Curriculum for Excellence. In this way, geography can help young people to be successful
learners, confident individuals, effective contributors, and responsible citizens. Using these capacities should foster an environment
where pupils feel that they can positively contribute to and improve the world they live in. This proactive outlook on the future is
key to educating global citizens. The curriculum will be a platform for work which transcends subject divisions and should allow
for the natural occurrence of interdisciplinary learning. With the traditional "subject” being central to the National Qualifications
curriculum, this work will occur mostly at the level of outcomes and experiences. If teachers can identify areas where traditional
subject boundaries are broken down, they may decide to deliver this work through a defined "added value™ element to a given
course. This could be in the form of an assignment, a unit of work, or a field study and lend itself well to education for sustainable
development and global citizenship.

Curriculum design and development

Geography educators are inclined to think of curriculum as courses of study, and here is where the most prevalent type of
interdisciplinary work is found. When departments or schools undertake initiatives to 'infuse' geography into the social studies, or
studies of other subjects across the school curriculum, they are dealing with varying degrees of interdisciplinarity. The smallest
departure from traditional geography will find educators employing common strategies to develop new foci for such courses. Often,
however, new interdisciplinary courses have been developed to address issues of compelling social or environmental concern.
Simulation games, problem solving, and decision-making approaches are often thought to be synonymous with interdisciplinarity,
and this type of course may be fast moving toward an ideal mode. It should be noted that the outcomes of interdisciplinarity in
curriculum design may take the form of student activity as well as specific changes in student knowledge.

Interdisciplinary learning creates a demand for a curriculum that can meet its goals. With the dual focus on synthesis and
construction of knowledge, all subject areas and modes of inquiry present in the curriculum are seen as potential contributors to the
students' understanding of the world. Effective interdisciplinary curriculum design accommodates this vision in thoughtfully
conceived plans and materials. When the various subject matter and strategies are seen as resources to be used in understanding
complex ideas or solving problems, the potential for meaningful student attainment is heightened.

Teacher training and professional development

The primary aim in implementing the interdisciplinary learning model is to change the way students learn, so that it corresponds to
the way knowledge is actually constructed. An important part of this process involves preparing teachers to understand the principles
of interdisciplinary education and to learn how to apply them in the classroom. It also involves helping them to become more
familiar with the structure of the knowledge domain which they are attempting to teach. Research has suggested that when teachers
simply have knowledge of the areas which other disciplines cover, they are more likely to engage in attempts to integrate that
knowledge. Therefore, teacher training should be a collaborative effort involving geography educators and educators from other
disciplines, with the aim of working towards a common understanding of the knowledge which is to be imparted (Lacourse, Reid
and Comber, 2003). This aligns with the constructive alignment model of curriculum design (Biggs, 1999), whereby effective
teaching depends to a large extent on the knowledge, conceptions and intentions of the teacher matching the conceptions which it
is desired that students learn. To put it simply, active and intentional learning on the part of students demands the same from teachers
and a set of common understandings regarding knowledge and effective teaching strategies are crucial. In this instance, exploration
of the knowledge domain could be achieved through mapping activities and resource development similar to that which students
would engage with.

Resources and materials for interdisciplinary learning

The fourth strategy in moving toward integrated study involves the process of finding, developing, and using resources and materials
to support interdisciplinary teaching and learning. A variety of resources exist that can support interdisciplinary work and the focus
may vary from social issues to information on specific global systems. Although the ultimate goal is to reach seamless integration
of the subjects, it is important and realistic to begin by using resources that provide a bridge to the other subject. This can be done
through using resource materials common to the traditional study of a single subject, but which provide many opportunities for
interdisciplinary questioning. An example might be using a map to prompt questioning in science, mathematics, language arts, and
social studies. Another bridge strategy is the exchange of teachers or team teaching in the shared planning and teaching of a unit.
This provides more interaction than resource sharing and it allows the observation of colleagues which is an effective staff
development activity. Step by step, these strategies lead the teacher to increase their understanding and ability to implement truly
integrated study. An approach for the development of interdisciplinary materials is to create partnerships with university programs
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or other experienced educators in order to share the time and resources needed for quality material construction. This collaboration
can be quite beneficial. Although it is a demanding task, the use of inquiry to guide students beyond the simple search for isolated
facts can greatly increase a student's depth of understanding in a topic. An effective inquiry activity is to simulate the process of a
professional in a field related to the topic of study. This can be done through a research essay, but more interesting and interactive
methods are possible such as interviews, apprenticeships, or creation of a product. Finally, in consideration of the many barriers to
implementation of integrated study, there are specific teaching strategies aimed at classroom management and the facilitation of
learning that can ease the process for the teacher while still providing great benefits to the student.

Challenges and potential solutions

The challenges in implementing interdisciplinary teaching have been broadly identified (Ashton et al. 1983, Szostak 1991). The
most common obstacle in making connections between subjects was the planning and timetabling of joint work (Hall 1992, Little
1993). Teachers were concerned about the difficulty of finding time for extensive planning involving colleagues from different
disciplines and the logistical problems of actually getting students together in one place at one time. This difficulty was highlighted
in the Nuffield 14-19 Review (Anning 1997) with a case study from a school in South London. Despite very positive perceptions
of interdisciplinary working by both students and the staff involved, timetable constraints made it impossible to schedule the
required time. Another logistical difficulty is the recruitment of other colleagues to become involved in a particular project or topic.
A teacher may have an idea about how work in their subject could be enriched by input from elsewhere, but the target colleague is
often overburdened with their own work and reluctant to take on something extra. If this difficulty can be overcome, future
sustainability of work between just a few individuals can also be problematic. The completion of an Action Research Project
concerning a simplified model of interdisciplinary education was evaluated by teachers from the Geography and Science
departments involved. They perceived that their work had been successful and beneficial for students, but they found it hard to
motivate the rest of their departments to adopt these methods because they did not have a clear steer from Senior Management

Conclusion

Promoting interdisciplinary learning in geography education achieves more than encouraging students to find out about other subject
areas. It becomes a transformational paradigm that provides multimedia-enriched learning experiences for students. An important
piece in the professional development of geography educators, interdisciplinary learning requires a foundation in good geography
and educational theory and scholarship. This essay has tried to address that need by first framing the difficulties for geographic
education in the 21st century and justifying why students need an interdisciplinary education. It then recognizes the principal
characteristics of the geographic point of view and the potential contributions geography education can make to interdisciplinary
learning. Examples were utilized throughout the essay to show how other educators can relate geography to their own subject areas.
The essay finishes with a discussion of how geography educators could assist pupils in synthesizing what they have learned by
giving them the tools to develop a meta-disciplinary understanding of complex social and environmental issues.

Refrences

Van den Beemt, A., MacLeod, M., Van der Veen, J.,, Van de Ven, A., Van Baalen, S., Klaassen, R., & Boon, M. (2020).
Interdisciplinary engineering education: A review of vision, teaching, and support. Journal of engineering education, 109(3), 508-
555.

Wang, H. H., Charoenmuang, M., Knobloch, N. A., & Tormoehlen, R. L. (2020). Defining interdisciplinary collaboration based on
high school teachers’ beliefs and practices of STEM integration using a complex designed system. International Journal of STEM
Education, 7, 1-17.

Vieira, M. C. C., Gouveia, R. C., & Dias, A. L. (2022). Interdisciplinary teaching activities for high school integrated to vocational
education promoting reflections on industry 4.0 technologies and their implication in society. Journal of Technical Education and
Training, 14(1), 75-89.

Gardiner, P. (2020). Learning to think together: Creativity, interdisciplinary collaboration and epistemic control. Thinking skills
and creativity.

Aithal, P. S., & Aithal, S. (2020). Analysis of the Indian National Education Policy 2020 towards achieving its objectives.
International Journal of Management, Technology, and Social Sciences (IJMTS), 5(2), 19-41.

Bordoloi, R., Das, P., & Das, K. (2021). Perception towards online/blended learning at the time of Covid-19 pandemic: academic
analytics in the Indian context. Asian Association of Open Universities Journal, 16(1), 41-60.

Jena, P. K. (2020). Impact of Covid-19 on higher education in India. International Journal of Advanced Education and Research
(JAER), 5.

Surana, K., Singh, A., & Sagar, A. D. (2020). Strengthening science, technology, and innovation-based incubators to help achieve
Sustainable Development Goals: Lessons from India. Technological Forecasting and Social Change, 157, 120057. [PDF]

PU, L. & HUANG, X. (2020). The interdisciplinary study and integration of disciplines for geography and resources science.
Journal of Natural Resources.

Yang, D., Yang, Y., & Xia, J. (2021). Hydrological cycle and water resources in a changing world: A review. Geography and
Sustainability.

Rai, N. D., Devy, M. S., Ganesh, T., Ganesan, R., Setty, S. R., Hiremath, A. J., ... & Rajan, P. D. (2021). Beyond fortress
conservation: the long-term integration of natural and social science research for an inclusive conservation practice in India.
Biological Conservation, 254, 108888. [HTML]

Kumar, A. (2021). New education policy (NEP) 2020: A roadmap for India 2.0. University of South Florida (USF) M3 Publishing.
Suman, S. (2023). India's New Education Policy: A Paradigm Shift in the Educational Landscape. researchgate.net

Khatak, S., Wadhwa, N., & Kumar, R. (2022). NEP, 2020-A Review cum Survey Based Analysis of Myths and Reality of Education
in India. Int. J. Adv. Manage., Technol. Eng. Sci, 12(1), 12-22. researchgate.net

Aisha, N., & Ratra, A. (2020). Changing paradigms of open and distance learning system with blended learning: Indian National
Education Policy, 2020. Learning Community-An International Journal of Educational and Social Development, 11(2), 91-100.
Zid, M. & Casmana, A. (2021). A Learning Model for Teaching “Population Geography” course in Higher Education through Case
Study of International Women's Migration. Journal of Social Studies Education Research. learntechlib.org

IINRD2406088 International Journal of Novel Research and Development (www.ijnrd.org


http://www.ijrti.org/
https://arxiv.org/pdf/2005.13138
https://www.sciencedirect.com/science/article/pii/S0006320720309460
https://www.researchgate.net/profile/Saurav-Suman-22/publication/374927992_India's_New_Education_Policy_A_Paradigm_Shift_in_the_Educational_Landscape/links/6537bc665d51a8012b6d745d/Indias-New-Education-Policy-A-Paradigm-Shift-in-the-Educational-Landscape.pdf
https://www.researchgate.net/profile/Naman-Wadhwa/publication/357660759_NEP2020-A_Review_cum_Survey_Based_Analysis_of_Myths_and_Reality_of_Education_in_India/links/61d87580da5d105e552507fd/NEP-2020-A-Review-cum-Survey-Based-Analysis-of-Myths-and-Reality-of-Education-in-India.pdf
https://www.learntechlib.org/p/219951/article_219951.pdf

© 2024 IJNRD | Volume 9, Issue 6 June 2024| ISSN: 2456-4184 | INRD.ORG

Haus-Reve, S., Cooke, A., Fitjar, R. D., & Kemeny, T. (2021). Does Assimilation Shape the Economic Value of Immigrant
Diversity? Economic Geography, 97(2), 117-139.

Sikakwe, G. U. (2023). Mineral exploration employing drones, contemporary geological satellite remote sensing and geographical
information system (GIS) procedures: A review. Remote Sensing Applications: Society and Environment, 100988.

Lizotte, C. (2020). Laicité as assimilation, laicité as negotiation: Political geographies of secularism in the French public school.
Political geography.

Maude, A. (2020). The role of geography’s concepts and powerful knowledge in a future 3 curriculum. International Research in
Geographical and Environmental Education, 29(3), 232-243.

Dozono, T. (). The passive voice of White supremacy: Tracing epistemic and discursive violence in world history curriculum.
Review of Education.

Rata, E. (2021). The curriculum design coherence model in the knowledge-rich school project. Review of Education.

Riswan, R., Rajiani, I., Handy, M. R. N., Abbas, E. W., & Rusmaniah, R. (2022). The Role of Economic in Social Studies Education.
The Kalimantan Social Studies Journal, 3(2), 144-151. Meadows, M. E. (2020). Geography education for sustainable development.
Geography and Sustainability. Timm, J. M. & Barth, M. (2021). Making education for sustainable development happen in
elementary schools: The role of teachers. Environmental Education Research. Putra, A. K., Deffinika, I., & Islam, M. N. (2021).
The Effect of Blended Project-Based Learning with STEM Approach to Spatial Thinking Ability and Geographic Skill. International
Journal of Instruction.

Daramola, O., & Adedokun, O. A. (2023). Rethinking the Teaching and Learning of Geography for a Sustainable Development.
Rethinking the Teaching and Learning of Mathematics in the Pandemic Era, 49.

Sedlak, M., Sasinka, C, Stachon, Z., Chmelik, J., & Dolezal, M. (2022). Collaborative and individual learning of geography in
immersive virtual reality: An effectiveness study. Plos oneMitra, S. (2022). Does collaborative learning improve student outcomes
for underrepresented students? Evidence from an online bottleneck business course. Journal of Education for BusinessSimm, D.,
Marvell, A., & Mellor, A. (2021). Teaching “wicked” problems in geography. Journal of Geography in Higher Education, 45(4),
479-490.

Hawa, N. N., Zakaria, S. Z. S., Razman, M. R., & Majid, N. A. (2021). Geography education for promoting sustainability in
Indonesia. Sustainability. Prakash, V., Kumar, P., & Renu, H. (2021). Implementation of Remote Sensing in Geography Teaching:
Potentials and Challenges. of the Book: Disruptive Technology, Industry 4.0, Advances in, 148.

Podder, S. K., & Samanta, D. (2022). Green computing practice in ICT-based methods: innovation in web-based learning and
teaching technologies. International Journal of Web-Based Learning and Teaching Technologies (IIWLTT), 17(4), 1-18.

Chang, C. H., & Kidman, G. (2023). The rise of generative artificial intelligence (Al) language models-challenges and opportunities
for geographical and environmental education. International Research in Geographical and Environmental Education, 32(2), 85-89.
Alam, A. & Mohanty, A. (2023). Developing 'Happiness Engineering'Subject for the Schools in India: Designing the Pedagogical
Framework for a Sustainable Happiness Curriculum. Qubahan Academic Journal. Shahjahan, R. A., Estera, A. L., Surla, K. L., &
Edwards, K. T. (2022). “Decolonizing” curriculum and pedagogy: A comparative review across disciplines and global higher
education contexts. Review of Educational Research, 92(1), 73-113.

Menon, S., & Suresh, M. (2020). Synergizing education, research, campus operations, and community engagements towards
sustainability in higher education: A literature review. International Journal of Sustainability in Higher Education, 21(5), 1015-
1051.

Whiting, E. F. (2021). “Smile!”: Emotion performance as a strategy for belonging in junior high school. Journal of Adolescent
Research.

Maknun, J. (2020). Implementation of Guided Inquiry Learning Model to Improve Understanding Physics Concepts and Critical
Thinking Skill of Vocational High School Students. International Education Studies.

Adnan, G., Zulfikar, T., Armia, M. S., Gade, S., & Walidin, W. (2021). Impacts of Inquiry Learning Model on Students' Cognitive
and Critical Thinking Ability. Cypriot Journal of Educational Sciences, 16(3), 1290-1299.

Teig, N. (2022). Inquiry in science education. In International handbook of comparative large-scale studies in education:
Perspectives, methods and findings (pp. 1135-1165). Cham: Springer International Publishing.

Zhang, R. (2020). Exploring blended learning experiences through the community of inquiry framework.

Javaid, M., Haleem, A., Singh, R. P., Khan, S., & Khan, I. H. (2023). Unlocking the opportunities through ChatGPT Tool towards
ameliorating the education system. BenchCouncil Transactions on Benchmarks, Standards and Evaluations, 3(2), 100115.

Turner, R., Cotton, D., Morrison, D., & Kneale, P. (2022). Embedding interdisciplinary learning into the first-year undergraduate
curriculum: drivers and barriers in a cross-institutional enhancement project. Teaching in Higher Education, 1-17.

Anderson, J. & Tully, D. (2024). Creating new STEM opportunities in schools: Teachers as curriculum designers. Disciplinary and
Interdisciplinary Education in STEM.

Abitoye, O., Abdul, A. A., Babalola, F. I., Daraojimba, C., & Oriji, O. (2023). THE ROLE OF TECHNOLOGY IN
MODERNIZING ACCOUNTING EDUCATION FOR NIGERIAN STUDENTS-A REVIEW. International Journal of
Management & Entrepreneurship Research, 5(12), 892-906.

Samosir, C. M., Muhammad, 1., Marchy, F., & Elmawati, E. (2023). Research Trends in Problem Based Learning in Middle School
(1998-2023): A Bibliometric Review. Sustainable Jurnal Kajian Mutu Pendidikan, 6(1), 46-58.

Fatima, S. (2021). Role of MOOC:s for Technology and Business Education: Opportunities and Challenges in the Indian Context.
Handbook of Research on Future Opportunities for Technology Management Education, 102-121.

IINRD2406088 International Journal of Novel Research and Development (www.ijnrd.org



http://www.ijrti.org/

